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From the Editor
Dear readers of intWOJDE

Dear readers of intWOJDE
We present our Volume: 11, Number: 1 issue to our valuable readers.

In this issue, there are three articles. The first article prepared by Dr. Elhadi Nasr Elhadi
MUSTAFA and Dr. Elnour Mubarak M. A. OMAR and entitled “THE IMPACT OF INSTRUCTORS'
IMMEDIACY IN A FEMALE DISTANCE LEARNING ENVIRONMENT ON STUDENTS'
SATISFACTION AND STUDENTS' ACHIEVEMENT IN ENGLISH COURSE: A CASE STUDY OF
ARAB OPEN UNIVERSITY"”. The goal of this research is to see if a model can predict the
association between female instructors’' immediacy, female students' pleasure, and
students’ performance in a synchronous learning setting. The data was gathered from 109
female Arab Open University students in the Kingdom of Saudi Arabia, using e-surveys.

The second article entitled "MITIGATING THE MATILDA EFFECT ON CHRISTINE VON
PRUMMER: A (RE-) ILLUMINATION OF HER EXTRAORDINARY WORK" is written by Hilary
SCHMIDT, Dr. Susan BAINBRIDGE, and Dr. Norine WARK. In this study, the authors
included the achievements of Christine von Priimmer in the field of distance
education. Christine von Priimmer has conducted groundbreaking empirical research on
gender issues in distance education.

The Third article prepared by Dr. Elhadi Nasr Elhadi MUSTAFA and Dr. Elnour Mubarak M.
A. OMAR and entitled "A STUDY OF FEMALES DISTANCE LEARNING IN CORONA VIRUS
PANDEMIC TIME". In this study, a qualitative phenomenological research approach was
used in which two female students described their experiences. According to the study
findings, learning through online learning during Covid 19 was found to be a difficult
situation due to students’ reluctance and limitations of internet coverage service.

We would be very happy to publish your studies on women and distance education in our
journal. We hope to stay in touch and wish to meet in our next issue, in October 2022.
Cordially,

Prof. Dr. Emine DEMIRAY
Editor in Chief

Copyright © International Women Online Journal of Distance Education / www.wojde.org
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ABSTRACT

The primary goal of this research is to see if a model can predict the association between
female instructors' immediacy, female students' pleasure, and students' performance in a
synchronous learning setting. The study's data was gathered from 109 female Arab Open
University students in the Kingdom of Saudi Arabia, using e-survey questionnaires. The
method employed was structural equation modeling. This investigation was used to test
the hypothesis model. The findings revealed that instructors' immediacy (verbal and non-
verbal) was negatively related to students' performance in a distance learning
environment, but that instructors' immediacy (verbal and non-verbal) was positively
related to students’ satisfaction, and that students’ satisfaction was also positively related
to students' performance in an English language course offered to undergraduate students
at the university (AOU).

Keywords: instructors’ immediacy, students’ satisfaction, online environment, students’
performance.

INTRODUCTION

Saudi Arabia (KSA) is a pioneer in ICT infrastructure in the entire Western Asia region,
particularly during the Coronavirus outbreak. E-learning is being used in higher education
and even basic schools in Saudi Arabia. The (KSA) has gradually improved its ability to
provide the infrastructure required to expand e-learning through educational and
corporate organizations (Alfawaz &Yamin,2020). Furthermore, it should be noted that King
Abdulaziz University in Saudi Arabia was the first to implement an e-learning system in
2006, utilizing Blackboard as the primary LMS (Aldiab. et. al 2019, Alfawaz & Yamin, 2020).
E-Learning is a constantly changing environment that incorporates numerous aspects of
the educational process. E-learning not only provides a wealth of material, but it also
encourages learners to absorb information, process it, share it with others, and convert it
in a good way (Syeda, 2014). Syeda presented arguments for Saudi Arabia's remarkable
rise in e-learning. For starters, there is a demand for higher education.

IMMEDIACY IN TEACHING ONLINE ENGLISH COURSE

In fact, several studies have defined immediacy as a degree of perceived physical or
psychological proximity between people, with two traits: verbal and nonverbal immediacy.
For example, immediacy has been described as a degree of felt physical or psychological
closeness between people (Richmond, 2002, p: 68). Teachers' verbal communications that

1
Copyright © International Women Online Journal of Distance Education / www.wojde.org
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reflect empathy, openness, friendliness, reward, praise, feelings of inclusiveness, personal
expertise, and eagerness to involve students in conversation, among other things, are
graded according to their immediacy. Verbal immediacy has been connected to higher
cognitive and affective learning as well as increased motivation. It is inextricably tied to
nonverbal immediacy actions. Nonverbal immediacy, on the other hand, is characterized as
communication actions that "increase proximity to and nonverbal engagement with
another (Mehrabian 1969, p. 203).

Immediacy is a measure of verbal and nonverbal communication according to the implicit
communication hypothesis. Thus, human verbal immediacy relates to the verbal
expressions utilized by teachers, as opposed to nonverbal immediacy.

STUDENTS’ SATISFACTION

The pleasure of EFL students with the classroom setting is another crucial aspect that
determines their performance. "The extent to which a student's perceived educational
experience meets or surpasses his/her expectations," according to the definition (Demaris
& Kritsonis, 2008, p. 5). According to this definition, student satisfaction is a subjective
assessment of how they feel about the learning process and how their needs are addressed
in the classroom. The willingness to continue the learning process because expectations
and personal needs are met in the classroom environment is also defined as satisfaction
(Asakereh & Dehghannezhad 2015).

LITERATURE REVIEW

The major goal of this research is to shed a light on the impact of instructors’ immediacy
during teaching English in a synchronous environment and students’ satisfaction and
achievement. This study investigates the effects of instructors’ immediacy behaviors (high
- low versus) and online delivery modality (audio versus video). Findings also established
a strong relationship between participants’ perception of instructor immediacy behaviors
and their perception of the instructor’s social presence (Schutt et. al. 2009). This study
indicates that teachers who were more immediate had both greater frequency and breadth
of classroom participation. More specifically, the warmth of the professor is a composite of
immediacy behaviors (Roberts & Friedman, 2013). Interviews and observations were used.
The model of the determinants of EFL teachers' immediacy comprised body gestures. The
results showed that among the determinants of teacher immediacy, body gesture and
rapport making factors exhibited the highest frequency and among the consequences
factors, affective and cognitive were found to be the most frequent ones (Kalat et al.,
2018). So, the study showed that distantly located learners did not indicate significant
differences in social presence. Also, results indicate that the predicted social presence score
for distance instruction is slightly lower than the on-site instruction for high nonverbal
behavior. Both nonverbal and verbal behaviors increase, the predicted social presence,
instructors’ nonverbal and verbal communication skills enhance learners’ social presence
in either environment (Bozkaya, 2008). This study had conducted on Korean students who
reported higher or lower levels of instructor verbal and nonverbal immediacy in Korean
versus US students. Verbal immediacy was positively related to the satisfaction of Korean
students in the US, whereas it was not significantly related to the satisfaction of Korean
students in Korea (Park et al, 2009). Results indicated that teacher nonverbal immediacy
mitigated the negative effect of teacher burnout on students. Students reported the lowest
motivation and affective learning with high burnout and low immediacy teachers (Zhang &
Sapp, 2008). Thus, this study found a statistically significant positive relationship between
instructor immediacy and presence. It also found that the linear combination of instructor
immediacy and presence is a statistically significant predictor of student affective learning,
cognition, and motivation. To recap, the studies were varied in terms of results that tested
the impact of immediacy.

Copyright © International Women Online Journal of Distance Education / www.wojde.org
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HYPOTHESES OF THE STUDY
This study formulates these hypotheses as follows:

1. There is a positive relation between instructors’ immediacy and students'
satisfaction.

2. There is a positive relation between instructors’ immediacy and students'
achievement.

3. There is a positive relationship between students’ satisfaction and students’
achievement.

RESEARCH METHODOLOGY

This study used a cross-sectional survey methodology, which is defined as a survey that
collects data about a population of interest at a single point in time. In order to analyze the
link between the study's variables, Structural Equation Modeling was employed for
statistical analysis. Immediacy (verbal — nonverbal), student satisfaction, and student
performance are all models that are used in this study. The data for this study were
gathered via an e-survey questionnaire, which was distributed to female instructors and
students from November 2020 to January 2021.

RESEARCH PARTICIPANTS AND DATA COLLECTION

The study's participants were Arab Open University (AOU) undergraduate students in the
academic session 2020-2021 who represented several English disciplines in the (AOU),
Intensive English Language Course. Females were the only ones who responded to the e-
questionnaire. Finally, the online surveys were completed in less than four weeks for each
participant, with the majority of the e-questionnaires being finished in less than seven
weeks.

MODEL FIT DISCRIMINANT VALIDITY

Analysis of Moment Structure was utilized in this study to determine model fit using
Maximum Likelihood (ML). Furthermore, the fit indices for parsimonious models are
Normed chi-square/degree of freedom, and the current study result revealed a satisfactory
model fit based on previous fit indices. 1st Table

Copyright © International Women Online Journal of Distance Education / www.wojde.org
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Table 1:
Illustrates model fit indices.
Fit indices criteria Values Model fit indices
<3 1. 641 CMIN/DF
>.90 . 978 CFI
>.90 . 957 GFI
>.90 . 958 TLI
<0. 05 0. 073 RMSEA
INSTRUMENTATION

In the academic term 2020-2021, a pilot test for E-questionnaires was undertaken, and
three components in the current study exhibited overall reliability >0.892. Immediacy
(verbal — nonverbal), which was adapted from (Park, et al, 2009) and consists of fifteen
items: student satisfaction> 0.795, student performance, and students' motivation. The
students’ satisfaction questionnaire, which has five items, was adapted from (Park et al.,
2009). Both questionnaires were translated into Arabic. The overall dependability of the
instrument items was > 0. 875. Furthermore, each item in this study was graded on a five-
point Likert scale, with 1 indicating strong agreement and 5 indicating extreme
disagreement.

DISCUSSIONS

The present study evaluated the model involving the influence of immediacy (verbal and
non-verbal), and student satisfaction on students’ performance at Arab Open University
(AOU) was tested. The present study contributes to a deeper understanding of students’
English levels in terms of writing, reading, vocabulary, and grammar programs offers at
(AOUV). Table (1) illustrates the result of the path coefficient and final structural model in
order to verify the support of three hypotheses so the result showed that the strongest
significant relationship found between teachers’ immediacy and students’ performance
was P-value >0. 05 - 0. 290 reject this hypothesis. In addition, there was a significant
relationship between students’ satisfaction and students’ performance with was P-value
<0. 05. Whereas, there was a significant relationship between students’ satisfaction P-
value <0.05 - 0.016. Thus, there was a strong relationship between teachers’ immediacy
for students at (4A0U) in the English language which indicated that students were satisfied
with acquired knowledge in terms of writing, reading, vocabulary, and grammar that course
provided by online delivery, interaction. The resulting relationship between instructors’
immediacy, students’ satisfaction, and student’s performance in the English course
program at (A0U) 2020-2021 academic session. Further immediacy factors such as showed
empathy, openness, kindness, reward, praise, feelings of inclusiveness, personal
knowledge, and the motivation to engage students in communication, among others
motivation, the reward for students learning takes place if there is a change in behavior
can be expected unless one or more of these learning objectives have been accomplished.
Besides that, satisfaction reflects the motivation to step forward within the learning
process. The result reaffirms in different disciplines, which has been found in other studies
for instance (Bozkaya, 2008; Zhang & Sapp, 2008; Park et al., 2009; Asakereh &
Dehghannezhad 2015; Kalat et al.,, 2018; Schutt, et al. 2009). The study measured
instructors’ immediacy and students’ satisfaction specifically in the e-learning
environment. Also, it provides quantitative information in terms of students’ performance
in the intensive English program offers at (AOU) in the 2020-2021 academic session.
Therefore, if a student has high satisfaction with vocabulary, grammar, writing, and
mastery it will have high satisfaction and high academic performance. Whereas, students

4
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who have low instructor immediacy in this course have shown low academic performance
as has been stated above. So, if students show positive and high satisfaction with an online
intensive English program definitely these reactions indicate that learning takes place and
the course achieved its objectives. Whereby low instructors’ immediacy showed that
students are not responding to online gestures and did not motivate them enough in this
intensive English course. In summary, the relationship between learners’ satisfaction and
learners’ performance in an online intensive English course at Arab Open University (AOU)
showed students’ high satisfaction and acquired knowledge offered, delivered, and
designed in the course, whereas instructors’ immediacy did not relate to students’
performance, but related to students’ satisfaction.

CONCLUSION

The impact of instructors' immediacy (verbal & nonverbal) on students' satisfaction and
performance in English courses (writing, comprehension, vocabulary, and grammar) was
tested using empirical evidence in this study, whereas instructors' immediacy (verbal &
nonverbal) influenced students’' performance negatively. Additionally, direct instructor
immediacy (verbal and nonverbal) has a good effect on student satisfaction. Students’
pleasure with an online English course offered by Arab Open University - Saudi Arabia
branch had a beneficial impact on their performance. As a result, the study adds to the body
of evidence supporting the validity of students' outcomes, particularly in an intense English
language course at a university (AOU).

LIMITATION OF THE STUDY

The current study's limitation was that it was conducted only among undergraduate
students at Arab Open University's Saudi Arabia branch. The second constraint is the
sample size, which was primarily comprised of females. A total of 109 people were included
in the study's sample. In terms of qualitative methodology, similar investigations might be
carried out. Males should also be considered, and future researchers should be employed
in face-to-face interactions.
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ABSTRACT

The Matilda effectrefers to the systematic under-recognition of women’s accomplishments
in scientific fields (Rossiter, 1993), which we previously proposed extends into additional
fields coded male within our culture, such as educational technology and distance
education (Schmidt et al., 2021). In the current paper, we attempt to reverse the Matilda
effect by highlighting the accomplishments of a groundbreaking early feminist distance
education researcher, Christine von Priimmer, whose cross-national, multi-institutional
empirical research focused on gender differences in online, digital, and distance education
(ODDE). We briefly review von Priimmer’s biographical background before exploring her
major achievements in ODDE research, which include challenging accepted notions
regarding the supposed gender neutrality of theories of learning (such as andragogy),
uncovering empirical evidence of female distance learners’ needs as distinct from those of
“standard” (i.e., male) distance learners, and offering guidance to institutions across the
world regarding how they might best support women learners’ success in an ODDE
environment. We conclude that von Priimmer’'s omission from standard textbooks and
other works focused on distance education provides further evidence of the Matilda effect
within this field.

Keywords: Matilda effect, women researchers, distance education, online education,
gender differences, gender equity, feminist researchers

INTRODUCTION

In an earlier paper, we argued that the Matilda effect—the well-established phenomenon
by which women’s scientific accomplishments are systematically under-recognized—
extends into the field of open, digital, and distance education (ODDE; Rossiter, 1993;
Schmidt et al., 2021). Given the association of ODDE with computing and digital
technology, both of which remain largely coded male within our culture (Makarova et al.,
2019), we suggested that this extension was likely (Schmidt et al., 2021). As an example
of the Matilda effect’s impact within ODDE, we described the accomplishments of Starr
Roxanne Hiltz, a superlative early online learning researcher, whose work is now largely
forgotten.
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In an era in which a computer was a million-dollar machine locked behind a glass wall,
Hiltz's seminal 1978 publication, Network Nation (which was named the best technical-
scientific publication of the year by the Association of American Publishers), anticipated
the future of networked computing, including not only work, shopping, and banking from
home via a computer, but also learning online (Hiltz & Turoff, 1978). Hiltz created the
world’s first fully functional learning management system, ran the world’s first fully online
postsecondary courses, and performed extensive research on online communities, with a
particular focus on their social and emotional aspects (Hiltz, 1984, 1994; Kerr & Hiltz,
1982). Her work anticipated Garrison et al.’s (2000) Community of Inquiry (CoI) framework
by more than two decades—and yet, while Col is familiar to virtually every student of
distance education theory, Hiltz's name remains comparatively unknown (Schmidt et al.,
2021).

Hiltz is not the only female researcher within the field of ODDE impacted by the Matilda
effect. Numerous other women have performed important—at times groundbreaking—
research within the field over the past five decades. While some of this work may have
been recognized in its time, it has since become largely invisible. This disappearance is
congruent with the Matilda effect. As Rossiter (1993) describes, the Matilda effect not only
results in systematic under-recognition in a woman’s own time: it also results in her
obliteration from history, even if a woman was reasonably well-known in her own day.

One such woman is Christine von Priimmer, whose work, spanning five decades, focused
primarily on the issues facing women in open, digital, and distance learning environments,
both as students, and as faculty or staff (Bainbridge & Wark, 2022). The author of Women
and Distance Education: Challenges and Opportunities (2000), von Priimmer carried out
the first large-scale empirical investigation into the conditions under which men and
women study at a distance, a project that later expanded to encompass the first
international and multi-institutional research into gender issues in distance education
(Kirkup & von Priimmer, 1990; von Priimmer, 2000; von Priimmer et al., 1988). Von
Priimmer and her collaborators identified women’s gender-specific needs in multiple areas,
including pedagogy and student support (Kirkup & von Priimmer, 1990; von Priimmer,
2000). Her research and advocacy contributed to a seismic shift in the culture of her own
postsecondary ODDE institution, from zero female professors throughout the 1970s to a
female president of the institution in 2018, and from a student population that was only
179% female in the early 1980s to over 40% female in 2018 (Bainbridge & Wark, 2022). In
her own words, "I do feel that we made a contribution with our research and the sharing
of the results” (Bainbridge & Wark, 2022, p 376).

This paper focuses on von Priimmer’s essential contributions to the field of ODDE, with the
aim of reversing the Matilda effect and bringing her accomplishments (back) to light. It
begins with a review of her background and then explores her work in more depth, with a
focus on her contributions to the understanding of challenges and opportunities for women
as learners, as researchers, and as faculty and staff in the ODDE environment.

BIOGRAPHICAL BACKGROUND

Christine von Priimmer was born in Germany in 1946 and completed the equivalent of a
high school diploma in Germany in 1966 (Bainbridge & Wark, 2022; von Priimmer & Rossié,
1988a). She received a full scholarship to Smith College, an elite women'’s institution in the
northeastern United States, from which she graduated with honours in sociology in 1969
(Bainbridge & Wark, 2022). Of note, Smith College is not only a top liberal arts college in
the United States (and one of the Seven Sisters); it is also the alma mater of second-wave
feminist icons, Betty Friedan and Gloria Steinem (Smith College, n.d.).
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After her graduation from Smith, von Priimmer went on to study at the University of
Konstanz in Germany, where she completed a Master’'s degree in sociology and political
science in 1973 (Bainbridge & Wark, 2022). She moved to Stuttgart in 1974 to lead a three-
year sociological study, during which time she was also involved in establishing a refuge
for women experiencing domestic violence, an important initiative of second-wave
feminism (Bainbridge & Wark, 2022). In 1978, she spent six months in England on contract,
completing the pilot phase of a research project examining the housing needs of women
who had experienced domestic violence (Bainbridge & Wark, 2022). From late 1978 until
her retirement in 2011, she was an institutional researcher and evaluator at the
FernUniversitit (FeU) in Germany, a single-mode distance education postsecondary
institution established in 1974 (Bainbridge & Wark, 2022). From 1978 until her retirement
(and beyond), the focus of her research was distance education.

Initially, von Priimmer was primarily interested in the potential for distance education to
ameliorate educational disadvantage, such as disability, or a remote or inaccessible
geographic location (von Priimmer, 2000). Over the next several years, however, she
became “concerned with the situation of women in distance education, specifically women
academics like me who were grossly under-represented at FeU and, indeed, at other
universities” (Bainbridge & Wark, 2022, p. 373). Indeed, when she began her work with
FeU in 1978, “there were only male professors, not one woman” (Bainbridge & Wark, 2022,
pp- 370, 376). In fact, it was not until 1985, 10 years after FeU’s establishment, that the
institution appointed its first female professor (von Priimmer, 2000). Von Priimmer (2000)
noted that given the history of FeU, this is not particularly surprising: the founding
committee of the institution, established in 1974, did not count a single woman amongst
its 35 members.

Von Priimmer’s understanding of the impacts of sexism in the field was not merely
theoretical. In a recent interview, she noted that “not being taken serious[ly] as a woman”
(Bainbridge & Wark, 2022, pp. 376, 425) was a significant challenge throughout her career.
She related an anecdote in which, after she presented at her first international conference,
a male professor from her own institution got up, stood in front of her with his back to her,
and said to the audience that he “didn’'t know what I was talking about” (Bainbridge &
Wark, 2022, p. 425). Ironically, the subject of her talk had been the situation of women in
distance education, and afterwards, “"some other colleagues, men as well as women, told
him that he was demonstrating what I had been talking about” (Bainbridge & Wark, 2022,
p- 425). Perhaps unsurprisingly, von Priimmer described the incident as “just one instance
of how women who were asking for women'’s rights in the University were treated by many
male colleagues and professors” (Bainbridge & Wark, 2022, pp. 425, 376).

In addition to her own experience working for a profoundly male-dominated institution,
von Priimmer’s interest in women in distance education was prompted by a particular
discovery. In 1983, she participated in a four-month academic exchange program with
Canada’s Athabasca University, a single-mode distance education postsecondary
institution like FeU (von Priimmer, 2000). While there, she learned that approximately two-
thirds of the students at Athabasca University were women, compared to only 17% of
students enrolled at FeU at the time (von Priimmer, 2000). This gap in representation at
her own institution precipitated her quest to uncover “the real reasons behind the under-
representation of women” (von Priimmer, 2000, p. xiv), a project that occupied much of
her subsequent career.

During von Priimmer’s stay in Canada, she also connected with members of the newly
formed Women'’s International Network (WIN), a collective of female distance education
researchers within the International Council for Distance Education (Bainbridge & Wark,
2022; Danver, 2016; ICDE; von Priimmer, 2011). Of note, ICDE—a professional
organization whose membership is accessible to educational institutions offering

10
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postsecondary and adult education at a distance—was overwhelmingly male-dominated at
the time, despite the fact that, as von Priimmer describes, “the majority of people working
and studying in distance education were women” (Bainbridge & Wark, 2022, pp. 374, 432;
Danver, 2016). In fact, at the 12t ICDE world conference in 1983 where WIN was formed,
only 93 of the 374 members present—less than a quarter—were women (Danver, 2016).
WIN had a dual aim: to give a voice to women within ICDE, and to identify and address
gender issues within the field of ODDE (Danver, 2016; von Priimmer, 2011).

Von Priimmer’s work appeared in “the first tangible WIN product” (von Priimmer, 2011, p.
117), an international collaboration between female researchers entitled, Toward New
Horizons for Women in Distance Education: International Perspectives, which included
contributions from every continent (Faith, 1988). Her chapter (with collaborator, Ute
Rossié), entitled “Gender-Related Patterns in Choice of Major Subject or Degree Course at
the FernUniversitit (West Germany),” followed her previous publication in the ICDE
Bulletin (now Open Praxis) on the same subject, "Women at the FernUniversitat: Gender-
Related Differences in Students’ Choice of Degree Programs”; it describes a significant
mixed-methods study with over 1,000 participants, which explored the underlying reasons
for women’s underrepresentation at FeU (von Priimmer, 1986; von Priimmer & Rossié,
1988a, 1988b). Toward New Horizons was released at the ICDE World Conference in Oslo
in 1988, a conference at which, according to von Priimmer, "women were more fairly
represented in keynotes and sessions” (Bainbridge & Wark, 2022, pp. 374, 432) than they
had been at previous ICDE conferences. In fact, in 1993, WIN ran its own international
conference, on the theme of feminist pedagogy and women-friendly perspectives in
distance education, with von Priimmer as keynote speaker (Bainbridge & Wark, 2022).

The late 1980s and early 1990s, with its publications, active research collaborations, and
the international conference, represent the pinnacle of WIN'’s influence. In 1997, ICDE
stopped funding the group, and it ceased to exist due to a lack of financial resources
(Bainbridge & Wark, 2022). As von Priimmer related, at the ICDE conference that year (in
1997), it was “again men on the podium” (Bainbridge & Wark, 2022, p. 379). In fact, von
Priimmer described a female researcher at the 1997 conference, Gisela Pravda, going up
on the podium and saying “she was going to just test if it would break down if a woman
stepped on it, somebody other than a white Anglo-Saxon Protestant [male] in a dark suit”
(Bainbridge & Wark, 2022, p. 379). The relative heyday of women in the field had come to
an abrupt end, with von Primmer (2011) stating that “ICDE is once again a male-
dominated organization” (p. 117).

In 1996, just prior to the suspension of WIN, von Priimmer completed her Ph.D., which she
had been actively pursuing for the previous eight years (Bainbridge & Wark, 2022). Her
doctoral work focused on working-class women’s social mobility through distance
education; her approach, which examined the social position of women’s mothers and
fathers, as well as women’s own social positions, was groundbreaking at the time, as
women’s social mobility was usually extrapolated from the male figures in their lives (their
fathers and husbands) rather than being examined directly (Bainbridge & Wark, 2022). Her
thesis was published in German in 1998, and in 2000, her English-language book, Women
in Distance Education: Challenges and Opportunities, which not only built on the foundation
of her doctoral work but extended well beyond it, was released. Numerous research articles
and book chapters followed, both before and after von Priimmer’s mandatory retirement in
2011. Of note, von Priimmer’s expertise in the area of gender and distance education
continued to be recognized in the 2000s, at least by feminist researchers: she was invited
to write the entry on distance education in the encyclopedias Gender and Education: An
Encyclopedia and Gender and Higher Education (Bank 2011; Bank et al., 2007).

Subsequent sections of this paper will focus on von Priimmer’s work from the early years
of her gender-related research in the 1980s, through her mid-career in the 1990s and later

11
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career in the 2000s. The primary focus is on her contributions to the understanding of
gender differences in distance education.

EARLY WORKS: 1980s

Starting in 1986—three years after her eye-opening academic exchange with Canada’s
Athabasca University—von Priimmer began publishing peer-reviewed articles and talks
focusing on women and gender issues in distance education. This work lays the foundation
for the self-described “feminist research” she conducted throughout her career (Bainbridge
& Wark, 2022, p. 375).

Von Priimmer’s earliest research explored the question of why women'’s enroliment at FeU
lagged behind men’s so dramatically in comparison with other distance education
institutions, such as Athabasca University—or even in comparison with Germany'’s
traditional face-to-face universities (von Priimmer & Rossié, 1988a). Her discoveries led
her to the conclusion that women distance learners encountered an array of gender-specific
barriers, including learning content, pedagogy, and systemic factors, which impacted their
access to and success in distance learning environments (von Priimmer et al., 1988). In a
keynote presentation given at the 14th ICDE World Conference, she challenged the notion
that andragogy—the well-established theory of adult learning—was gender neutral and
argued that, in fact, it was infused with male bias (von Priimmer et al., 1988). Her call to
action was blunt: "We must free ourselves as well as our students from male-centered
notions of how adults learn, what content adult learners need, and what kinds of structure
and support best facilitate their learning” (von Priimmer et al., 1988, p. 58). She went on
to argue that when women distance learners’ needs were considered, the result was the
“empowerment of women” (von Priimmer et al., 1988, p. 58), a call that continues to echo
into the present day (Koseoglu et al., 2020).

Von Priimmer et al. (1988) described the systemic gender-specific barriers encountered by
women learners in distance education, which impacted both initial enroliment and
continued study. The authors highlighted the cost of distance study as a significant barrier
due to women'’s unique circumstances, stating that women “frequently are entitled to only
a small share of the family income and have little or no right to dispose of it on their own”

(p- 60).

Anticipating the work of later feminist researchers, such as Stalker (2001), von Priimmer
and her colleagues described the unique pressures experienced by female distance
education students, who are “not only affected by work commitments but also by their
parenting and homemaker responsibilities” (von Priimmer et al., 1988, p. 60). While von
Priimmer and colleagues did not name this as a facet of misogyny, we can apply Manne’s
(2017) conception of misogyny as a system (rather than an individual psychological
phenomenon) used to continually police and enforce patriarchal expectations of women.
Under this conception, we can clearly identify misogyny in the set of circumstances von
Priimmer and her colleagues described.

At the same conference, von Priimmer presented a paper that described her
groundbreaking study, the first large-scale study to explore the conditions under which
men and women study at a distance, as well as how they manage to balance their distance
studies against their other responsibilities (von Priimmer, 1988). With a dataset consisting
of extensive written responses from almost 1200 participants at FeU, and a parallel study
undertaken at the Open University UK (OUUK), von Priimmer and her collaborator at OUUK,
Gill Kirkup, produced groundbreaking results (Kirkup & von Priimmer, 1990). In fact, this
was the first international project to gather empirical evidence on women and men in two
postsecondary distance institutions, making cross-cultural and cross-institutional gender

12
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analyses possible (von Priimmer, 2000).

Intriguingly, von Priimmer and Kirkup, found "“striking similarities” between female
students at FeU and OUUK, despite the fact that the institutions were located in different
countries and conducted studies in different languages (Kirkup & von Priimmer, 1990,
“Introduction,” para 4). Women at both institutions preferred interactive and shared
learning in marked contrast to men, leading the authors to question whether the concept
of “independence” in distance education—a hot topic at the time—was modelled after male
students’ learning preferences rather than being gender neutral, as had previously been
implicitly assumed (Kirkup & von Priimmer, 1990).

Crucially, the authors argued that women'’s preference for shared and interactive learning
stemmed from a “desire to be connected with others” and could be seen as “a positive way
of being rather than [being dismissed as] an immature state on the road to ‘separation’ or
‘independence’ (Kirkup & von Priimmer, 1990, “Supporting Women'’s Learning,” para. 4).
Kirkup and von Priimmer (1990) directly challenged the presumed universality of the
theories of both andragogy and student-centred learning, suggesting that they were male-
focused rather than gender neutral as generally supposed. They concluded by stating firmly
that “debates about the independent learner in distance education need to take gender
difference into account as a significant educational issue” (Kirkup & von Priimmer, 1990,
“Supporting Women'’s Learning,” para. 6). Of note, this article was influential enough that
it has continued to be cited more than 30 years after publication (e.g., Koseoglu et al.,
2020), as well as warranting discussion in the Routledge International Encyclopedia of
Women (Kramarae & Spender, 2004).

MID-CAREER: 1990s

In the 1990s, von Priimmer continued her research into women and distance education,
building upon the foundation she had established in her earlier work, particularly on the
parallel studies that she and Gill Kirkup had conducted at FeU and the OUUK. In an article
published in 1994, she stated plainly that her own institution’s “emphasis on the self-
sufficient and isolated learner has the effect of creating a hostile environment for women
distance students” (von Primmer, 1994, p. 6). At FeU, according to von Priimmer (1994),
the male student was seen as the norm, with female students considered as “deviant” and
“lacking” (p. 7)—particularly in the areas of “independence, self-sufficiency, and
competence” (p. 7). She also raised the thorny question of the willingness of distance
institutions to adapt to female students, rather than requiring female students to adapt to
a system designed for men—a question that arguably has been answered in the negative in
the decades since (Koseglu et al., 2020; von Priimmer, 1994).

Von Priimmer (1994) also raised the importance of the (in)visibility of women on faculty
as a barrier for female students studying at a distance. Twenty-five years on, this remains
a salient issue: recent research by Kizilcec and Kambhampaty (2020), using an extremely
large dataset (1.4 million enrolilments), demonstrates that women are more likely to enroll
in a course with a female instructor, regardless of area of study, while men are unaffected
by instructor gender. Of note, at this stage of von Priimmer’s career, there were still only
three female professors out of 80 at FeU—and she observed that it had taken 10 years after
the establishment of her institution to appoint any female professors at all (von Priimmer,
1994). Despite von Prummer and her colleagues' best efforts to improve the learning and
teaching situation for women at FeU, the number of female professors had reached
only five by 1999, while the overall number of faculty had grown to 86, indicating that male
faculty still outhnumbered female faculty by a staggering ratio of 16 to 1 (von Priimmer,
2000). Von Priimmer (2000) was also well ahead of the curve in noting the nuanced
differences between conditions for male and female academic staff. For example, she

13
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observed that women were more likely to be appointed to temporary and part-time posts
than their male counterparts (von Priimmer, 2000), a gap that persists into the present (De
Angelis & Griining, 2020).

Von Priimmer also challenged the stereotype of the time that female distance students did
not participate in paid employment and, as homemakers, had infinite flexibility to pursue
their studies. In contrast, she found that 48% of female students at FeU worked in full-
time paid employment, and that women with families saw their childcare and domestic
labour increase after beginning distance studies, regardless of their paid employment
status—in distinct contrast to men’s childcare and domestic labour, which markedly
decreased after enroliment (von Priimmer, 1994). Of note, von Priimmer (1994) was the
first to describe this phenomenon, which she attributed at least in part to the pressure
women placed on themselves “to be even better mothers and partners and to have even
cleaner homes in compensation for being a//owed to pursue their own interests” (italics in
the original, p. 9). Later feminist researchers, such as Stalker (2001), identified this
mechanism as being the result of misogynistic cultural standards, which demand that
women maintain the home as a sanctuary (for others), make learning invisible, be available
on demand, and ensure home comforts for partners and children, regardless of the costs to
women’s education.

From 1991 to 1994, von Priimmer saw some of her research into woman-friendly
perspectives for distance education put into practice in Germany with a pilot project that
created a network of 200 women'’s learning centres for distance students (von Priimmer,
1994). The learning centres offered childcare (including homework support for older
children), hot lunches and takeaway meals, and study groups for women learning at a
distance (von Priimmer, 1994). This created an opportunity for social and connected
learning—a primary need for female distance learners as identified by Kirkup and von
Priimmer (1990)—as well as alleviating some of the pressure associated with increased
domestic and childcare workload. As von Priimmer (1994) stated, the results of the pilot
supported the notion that distance institutions “need to pursue an active policy” (p. 12) of
woman-friendly education, both pedagogically and in terms of active support for women'’s
life situations.

Around the same time, von Priimmer (1995b) began to question the dominant narrative
around emerging forms of technology such as computer conferencing; she described this
dominant narrative as “technological euphoria” (p. 263). With her typical concern for the
material realities of distance students’ lives—and particularly those of women—she noted
that "many students do not have the equipment” (von Priimmer, 1995b, p. 263). In fact,
her research demonstrated that while the majority of distance education students at FeU
owned a PC, only 15% owned a modem, which was of course a necessity to participate in
computer conferencing (von Priimmer, 1995a). Further research demonstrated that
women in particular had less access to technologies than men, including computers and
the Internet, and less control over the computers in their homes and workplaces (Kirkup &
von Priimmer, 1997; von Priimmer, 2011; von Priimmer & Rossié, 2001).

As Kirkup and von Priimmer (1997) stated, many educators—and particularly those
involved in promoting new technologies—"presume a symmetry [between men and
women] with respect to resources, power, and privacy in the domestic environment” (p.
52). As their research repeatedly demonstrated, this presumption was inaccurate (Kirkup
& von Priimmer, 1997). In fact, “"there are still many material and cultural circumstances
which make it difficult for women to study through the [distance education] system”
(Kirkup & von Priimmer, 1997, p. 52).

Nearly 25 years later, this tension remains. Despite ODDE still typically being considered
accessible and affordable for women, Koseoglu et al. (2020) observe that such a
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“determinist view of ODL [open and distance learning] may not align with the lived
experiences of women and furthermore may overlook or even perpetuate the mechanisms
that produce gender inequality in the first place” (p. 6). In fact, von Priimmer (2000)
described the presumption that ODDE had “automatic benefits” (p. xv) for women as
stemming from naiveté—a naiveté that she acknowledged she shared early in her career.

By this stage in her career, however, von Priimmer’s naiveté was long gone, as was her
belief in any “automatic benefits” for women. She continued to emphasize the importance
of considering the material realities of women'’s lives in ODDE research—including research
on information and computing technologies (von Priimmer, 1998). While she recognized
the opportunities and benefits of emerging technologies, she maintained a balanced
perspective, noting for example that the predominant ad hoc approach to evaluation of
technology risked obscuring “more general patterns and themes,” (von Priimmer 1998, p.
65), such as the possible exclusion of “large segments of potential students, namely
women, from access to opportunities through distance education” (p. 65). Of note, this
continues to be an issue into the present day. While access to technology continues to be
considered gender-neutral, 250 million fewer women than men have access to the Internet
globally as of 2018 (Organisation for Economic Co-operation and Development [OECD],
2018). In the least developed parts of the world, this gender gap actually widened between
2013 and 2017, while in the developed world the gap remains persistent, reaching as high
as 16% in some developed nations (OECD, 2018). Women in rural areas and those over the
age of 55 experience an even greater gendered digital divide (OECD, 2018). For specific
technologies, such as smartphones, the gender gap is as high as 70% in some parts of the
world (OECD, 2018).

LATER CAREER: 2000s

In 2000, von Priimmer published the English-language book that built upon the foundation
of her PhD research, as well as her institutional research for FeU: Women and Distance
Education: Challenges and Opportunities. The book is a comprehensive, empirical
exploration of gender issues in distance education, including the material circumstances of
women’s lives, gender-specific learning needs, emerging technologies and their
relationship to gender, and questions of intersectionality, such as the impact of social class
plus gender in distance education (von Priimmer, 2000). As Alan Tait writes in the
foreword, the book impacts women and beyond, “open[ing] the path for others to examine
ethnicity, social class, the social geography of rural and urban learners, [and] the context
of students with special needs” (von Priimmer, 2000, p. xi).

Women and Distance Education draws on research conducted throughout von Priimmer’s
career, from her joint international research with Gill Kirkup in the late 1980s, to later
evaluation research at FeU with her colleague, Ute Rossié, as well the research that she
completed for her doctoral dissertation, and her latest research on gender and distance
education technologies (von Priimmer, 2000). She states that her primary aim is “to make
the distance education system more ‘women-friendly’ and their [women’s] chances of
success more realistic” (von Priimmer, 2000, p. xv). To this end, the book contains
extensive evidence to support her conclusion that women'’s access to DE had been hindered
by factors including "“not only the teaching system and organisation of local support, but
also the contents and presentation of courses and the overwhelmingly male academic staff”
(von Priimmer, 2000, p. 201).

The book ends on a hopeful, if slightly melancholy note. After questioning whether her
lifetime of work examining gender in distance education was merely “"whistling in the dark,
trying to convince myself that all is well” (pp. 200—-201), and questioning whether it was
even possible to “challenge the existing distance teaching system to become less
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androcentric and more women friendly” (p. 201), von Priimmer ultimately concluded: “Let
us continue to whistle in the dark! Not in order to pretend all is well, but because others
will hear us and take notice” (von Priimmer, 2000, p. 207). And some others have indeed
heard her. Twenty years after its publication, Women and Distance Education continues to
be cited by gender equity researchers (e.g., Campbell, 2020; Koseoglu, 2020; Koseoglu et
al., 2020; O’Shea, 2020, 2021), and many of the issues von Priimmer raised continue to be
explored around the world.

Von Priimmer continued to actively research and publish for the next decade, until her
mandatory retirement in 2011 (and beyond, with select collaborators). With the rise in
online education throughout the early 2000s, she continued to examine the connection
between gender and educational technology, and in particular, the impact on access for
women. As she observed in 2004:

In my work as an Institutional Researcher at a large Distance Teaching University
(DTU), I have often come across the assumption that gender is either irrelevant or
can be ignored as distance education systems are seen to be non-gendered or even
to favor women. (von Priimmer, 2004b, p. 474)

Von Priimmer goes on to explain why this assumption is incorrect; gender is indeed an issue
in online education. She provides data to support three areas in which gender impacts
online learning: access to (and control over) information and computing technologies
(ICTs); computer literacy; and gendered learning needs (von Priimmer, 2004b). These
themes are explored in more detail in another publication from the same year (von
Priimmer, 2004a). She provides specific, detailed recommendations for distance
institutions to support female learners, as well as examples of successful provision of
women-friendly institutional support (von Priimmer, 2004a, 2004b).

In one of her final collaborations before retirement, von Priimmer (with her colleague Olaf
Zawicki-Richter) examined publication and collaboration patterns within the field of
distance education through the lens of gender (Zawicki-Richter & von Priimmer, 2010). The
authors examined 695 articles in five prominent distance education journals over a nine-
year period (2000 to 2008). Distinct patterns emerged, both in terms of subject matter and
research methodology. In particular, the authors found that women tended to publish in
the female-coded areas of learner interaction and communication, learner support, and the
like, while men tended to publish in the male-coded topics of management and technology
(Zawicki-Richter & von Priimmer, 2010). This research bore out what von Priimmer had
been saying literally for decades: that the gender issues in distance education impact not
only women learners but also women researchers and faculty.

CONCLUSION

In this article, we have reviewed the accomplishments of Christine von Priimmer in the
field of distance education. She performed groundbreaking empirical research on gender
issues in distance education and published an extensive body of peer-reviewed work, in
addition to her book-length exploration of the subject. And yet, like Starr Roxanne Hiltz,
whose career we explored in an earlier article (Schmidt et al., 2021), her name and her
contributions remain largely unknown, even within the field of distance education. We
submit that this provides additional support for the existence of the Matilda effect within
the field of distance education.
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ABSTRACT

There is little doubt that Corona Virus COVID-19 has had a significant influence on the
world economy, tourism, health, and educational systems. This problem has had an impact
on Saudi Arabian schools and higher education, prompting the government to respond with
synchronous education or emergency remote instruction. The current study used a
qualitative phenomenological research approach, in which two participants recounted their
lived experiences. The study was divided into three themes: The internet connection is bad.
The study's findings revealed that learning via online learning during COVID-19 is a difficult
circumstance due to students’' lack of enthusiasm and the internet coverage service's
limitations.

Keywords: Synchronous learning, COVID-19, online interaction, Emergency Remote
Teaching.

INTRODUCTION

There is no doubt that the 215 century is the age of technology. Communication devices
are used in many fields of knowledge such as science, medicine, and education. It can be
seen clearly that this innovation made a great change in our life. Therefore, the internet
has increased instructors’ engagement with their students and that gave them the chance
to be in touch with their students. According to Rosenberg (2001), e-learning gives three
advantages namely: Networks that facilitate instant update, storage, retrieval, and sharing
of information, and it is delivered via computer using standard internet technology. Remote
teaching has been put into practice in order to suit this pandemic time. Remote education,
for instance, is a planned activity and its implementation is grounded in theoretical and
practical knowledge which is specific to the field and its nature. Emergency remote
education is about surviving in a time of crisis (Bozkurt, Jung, Xiao & Vladimirschi, et al,
2020).

First and foremost, the Corona Virus (COVID19) emerged in the world in December 2019,
therefore, the World Health Organization (WHO) announced that COVID19 is a global
pandemic in March 2020 (WHO, 2020). It spreads and covered many countries in order to
prevent strict regulations have been taken such as lockdown and social distancing, while
some countries preferred to use immunity methods. To stop the spread of this pandemic.
These steps have been adopted such as working from homes, flexible working hours,
because the authorities are afraid people infect each other with COVID19. So, many health
care ways have been taken seriously for instance, keep distance roughly one meter and
sanitized hands and masks are compulsory to be used in public places, shut down schools,
universities, stadiums, and many other activities. No doubt that this situation forced all
levels of educational institutions to use emergency remote teaching into practice. In the
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kingdom of Saudi Arabia situation likewise Corona Virus Disease broke out in March 2019,
the way schools and higher institute declared to suspend study entirely and work on a
public health emergency. Announced the cancellation of classes and school activities, even
training and internships are no exception. Whereby, the continued growth of local
transmission cases extends until earlier May 2020 which coincides with Eid Afitr. Whereas,
officially the government tries to use alternative ways to compensate wasted time and has
suggested remote emergency teaching and other means of teaching and learning delivery,
for instance synchronous.

LITERATURE REVIEW

In this section, the study provides a review of issues pertaining to online teaching course
and challenges of teaching and learning course within COVID-19 time, in context of Oman
case a study by (Hamtini, 2008) indicates that fails to accommodate for e-learning
environments and in establishing important guidelines and criteria for the remediation as
such, addressed the initial concern (Raad, 2020). E-learning tools assist the learning at
homes, those who study English have benefited remote teaching within Corona crisis. The
government proofs that it has supported and provided nine remote teaching materials such
as Zoom, Google Meet and Edupage platform in order to facilitate earning and teaching
there the quick transition to online education goes successful (Basilaia & Kvavadaze, 2020).
Clearly, higher education institutes provide online and remote learning and work more and
intensively on e-learning by providing students access and they play a crucial role in ICT
related to learning, lectures have used remote learning in vast participants to enhance
learning especial during expected time within this crisis time, (Ai, 2020). In this time of
COVID-19 e-learning becomes an important phase in higher education and schools levels,
the studies have confirmed that many factors were related to e-learning usage which
motivated learners and institutes to adopt e-learning for instance users feel higher or low
self-efficacy, show extend to what students satisfaction with courses , usefulness,
interactive community in Malaysia community and the study found out that there were
differences in terms of readiness for using blended learning based on gender, age,
ethnicity, diversity and level of education in Malaysia (Adams, et .al, 2018). Whereby, in
situation of Nigerian university and seeks on challenges of e- learning in Nigerian university
education based on experience for developed countries for instance Korea, Australia and
UK for achieve goals of these strategies government increase federation budget annual
20% for education, beside that improving electricity supply, awareness of training staff on
usage of ICT, build solid infrastructure of internet priority to the higher education
connectivity to ensure stability of academic research (Oye et al., 2011). The report
highlights the future of education and relies on the parents within COVID-19 crisis time
and hypothesized that offering connectivity for students of higher education and ensure
internet services but the internet service has shown unequal connection community and
rate of connectivity for example some are extremely connected vice versa some are with
connectivity in Latin America and Africa, so families should work at homes with children
and cover a whole curse (UNESCO, 2020).Virtual learning facilitates service of connection
and continue study at homes and government of Bahrain motivated study for post and
undergraduate students in the time of Coronavirus via Virtual learning connectedness
environment by providing advanced connection tools (Albdedyem et al., 2020). Therefore,
the study focused on students’ perceptions and experiences toward e- learning system that
provided by university of Tabuk—Saudi Arabia who benefited from this service in terms of
training program, received technical program support while they use e- learning system
(Aljuda, 2017). Whereas, educational system in Iran likewise affected by COVID-19 crisis
so government shifted to a new educational system which is Virtual learning during COVID-
19 crisis although it faces challenges in terms of internet connectivity, lack of content
preparation becomes compatible with students via Virtua learning, impossibility of using
mobile phone connection, nevertheless, higher education has adequate internet
infrastructure (Alhmady et al., 2020). There are some countries developed and grow up in
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terms of distance education systems for example in Turkey, the Russian federation and
Saudi Arabia. These countries developed distance because continue to increase demand on
higher education, meet these demand urgently, developed personal skis, securing
education for personal development emphasizes on distance education to enhance lifelong
learning opportunities (Richter et al., 2015). There is necessity of using e-leaning for school
students and six devices were suggested for teaching students of e-learning directive
information content, stimulus, retains, and the mental health, this can develop and deliver
nine earning in order to optimize the students' earning (Ahmed & Khaifa, 2011). Although,
Pandemic speed spreads throughout the world declined in industrial production and even
in the academic programs, higher educational institutions have any option use internet for
online learning to ensure continuation of academic activities. A survey conducted to seek
the perceptions of Ghanaian international students in China, level of satisfaction toward
nine learning they had shown positive perceptions knowledge had gained in n COVID-19
pandemic (Alhmady et al., 2020; Ahmed & Khaifa, 2011; Demugakor, 2020). Virtual
learning during COVID-19 pandemic medical education and during spreads of this crisis of
COVID-19 pandemic many tools have been adopted and used in education to deliver the
content for instance educating trainees and used for instance WhatsApp, Facebook,
Instagram, Twitter application in terms of medical discipline shared information and
knowledge outlets Technology for medical trainees. Therefore, virtual learning and
teaching are important factors during COVID-19 pandemic because they reshaped and
innovated how teaching can take place and provide effective engagement environment in
medical environment for trainees and give a sense of foster community and unfortunately
isolation becomes a part of everyday life (Amarzooq et al.,, 2020). In fact, China has
influenced by Corona virus disease and cases where schools and colleges suspended study
and tries to stop speed of spread this kind of disease, in this case there is a chance for
Chinese government and university to use distance or online education. In fact around 24
thousands used online education courses with high quality and it managed and monitored
by Chinese online education integrated with ministry of education and students improved
self- discipline whereas, they complained from unstable networks and lack of live
interaction and affordability of videos courses (Sun et al., 2020). So, an exploration of
distance education in Saudi Arabia universities which similar to many Arab countries which
adopted and recognized benefits of distance education system and this system give a
chance for women to study and new programs and courses were offered and enrolled
numbers of students were increased in Saudi universities for example King of Faisal and
King of Abduaziz university which provide training with as test Technology innovation to
boost further e- learning as possible (Aljabre, 2012). Related to situation of educational
system in Nigeria and how it will improve educational system in Nigerian through viability
of ICT as an effective instrument although it’'s a change in educational system in Nigeria.
But, involve ICT system didn’t take pace educational system because there is poor policy,
strategies and infrastructure of information Technology (Terande, 2012). Conversely, the
administration of ARN Institute for Training had responded and suspended face to face
teaching immediately. Since 13t March, 2020, the ARN authority had announced that no
way to be physically present with learners because the government of kingdom of Saudi
Arabia puts under suspension as a preventive to contain the spread of COVID-19. So,
administration of ARN have embarked the internet connection and adopted remote
teaching but the coverage internet and speed have been shown weak and limited, lack of
learners’ motivation.

METHODOLOGY
RESEARCH DESIGN
This study used a qualitative phenomenological research approach to better understand

the experiences of students learning amid a pandemic crisis. To elucidate the significance
of an individual’s life experiences and to comprehend the phenomenon of those who are
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directly involved (Creswell, 2014; Hay & Wood, 2011). In fact, the focus of this research
was on the lived experiences of two female students enrolled in the ARN Institute's remote
teaching program.

THE PARTICIPANTS OF THE STUDY AND ETHICAL CONSIDERATION

Since this study was conducted during a pandemic crisis that affected the entire Saudi
Arabia, participants were chosen based on availability of students, and the majority of them
declined to participate due to personal reasons and because some Saudi Arabian girls are
shy. The research was conducted in a female-dominated atmosphere. Despite the fact that
the interview was done in Arabic and then translated into English. They were actually hand-
picked and approached via online short messaging. In-depth interviews were done with
three female students; since April 2020, these students have found it difficult to present
physically since the public authority may have suspended him as a preventive action to
avoid the spread of COVID-19. They had acquired a mobile phone internet connection and
used WhatsApp as a result of this.

INSTRUMENTATION AND DATA COLLECTION

The researchers fixed a specific meeting time with the target participants through
WhatsApp chatting instant messages. If he was willing to share his learning experiences in
distant. Interview employed and specifically a purposive sampling method is adopted. The
researchers committed that all information will be kept confidential and to ensure privacy
and will be deleted after completing the purpose of them all.

ETHICAL CONSIDERATIONS AND DATA PROCEDURES

Before beginning the initial interview, the researchers scheduled a meeting with the target
female participants, with the permission of the institute's administrators and directors of
departments, and flashed individuals to see if they were willing to share their experiences
in an online learning course (ARN). Only three female students confirmed their
participation in this survey because they were engaged students in the classroom.
Furthermore, the researchers thoroughly described to the participants the main goal of this
study, which is to analyze the participants' experiences in online courses provided by (ARN)
during the Corona crisis. The ethical considerations, such as maintaining the participants’
confidentiality throughout the interview, were also carefully highlighted to them. The
participants' real names were coded in order to protect their privacy and identification, for
example, participant 1 (P1) and participant 2 (P2), and so on.

DATA ANALYSIS

The data was transcribed in a word program, and the researchers went through it to see if
the data was satisfactory or if it needed to be improved. Transcripts were really coded
based on descriptive phenomenological analysis. The students' real experiences with online
learning and instruction were revealed in the final transcriptions code. As a result, in order
to get through this stage, the researchers divided it into parts and studied them. As a result,
in order to discuss and report the outcomes of this study, the researchers refined and
filtered themes of participants' impressions.

FINDINGS OF STUDY

In reality, two themes have emerged from the experiences of participants who study at
(ARN). The following were the themes: Internet coverage and speed, as well as a lack of
student enthusiasm. The first theme is internet coverage and speed. The participants
expressed the concept of online education and engagement in light of the presence theory
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and accessibility in this theme. "We were quite dissatisfied with our own work due to a
poor internet connection." I'd want to tell you about a recent experience I had with an
online class at (ARN). I'll tell you straight out that the internet connection during the online
classroom environment was a complete disaster. I reasoned that I could learn and take an
online class right now. They noted that, as told by participants 1 and 3 (P1, P3), "the
internet online service, for example, conveyed their unhappiness.”

In fact that, online courses paved the way for higher tertiary institutions, especially at
(ARN), in order to develop disabled learners through synchronous teaching and learning
environment. As has been discussed that the first and the second theme that were
discussed the concepts of two factors such Coverage internet and speed and lack of
females' learner motivation. This shows that philosophy of social interaction factors or
social presence. No doubt that, massive interaction took place among lecturers and
students as well as whereas the internet coverage service which offered at (ARN) the issue
of lack motivation is still far to achieve and satisfy students parallel with the internet
coverage as shown (Alhmady, et al. 2020; Ahmed & Khaifa, 2011; Demugakor, 2020) take
into account the internet coverage geographical disparities. While some researchers claim
that importance of online teaching. This study justifies that (ARN) shifts from traditional
classroom instruction to online teaching environment or simultaneously learning process.
Thus, ARN institute has been offering distance learning during this crisis, solely depending
on the online platform such as Zoom. In addition, females do not use internet in a
professional way.

CONCLUSION AND RECOMMENDATIONS

The goal of this study is to bring attention to the problem of online teaching by taking into
account students' experiences with internet coverage and their motivation to take
advantage of the synchronous teaching and learning environment that this study provides
(ARN). Furthermore, the conclusions of this study are based on viewpoints and experiences
of online teaching and learning, and the extent to which the educational process transforms
from a totally traditional learning environment to synchronous learning and teaching at
(ARN). Without a doubt, the online learning environment is regarded as a problem in terms
of female motivation and internet access. This study found that at this moment of crisis,
institutional management can decide the breadth of both students’' and academic staff's
experiences with online learning and teaching. Furthermore, female students want extra
instruction in how to use the internet and zoom in a professional manner.
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