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WOMEN IN DISTANCE LEARNING: 2ND CHANCE OR 3RD SHIFT? 
Athanassia Aggeli and Paraskevi Vassala, Hellenic Open University, Greece 

Introduction 

Distance learning offers flexible new learning routes and continually renewed opportunities for 
educational expansion and personal development and contributes to life-long learning. It is estimated that 
over half the several million world distance-education population are women. (Kramarae 2000, Furst-
Bowe 2001). In the postgraduate "Distance Learning" course of the Hellenic Open University (HOU) 
female attendance is 57.2%, confirming the international data.  

Women's testimonies concerning their experiences in distance learning internationally (Faith 1988) along 
with the reliable findings of much research according to which gender issues influence comparative levels 
of achievement, drop-out rates and motivation to learn, forced educational circles to become increasingly 
aware of the diversity offered by gender differences in various components of distance education. (Evans 
1995, Burge and Lenskyj 1990). Moreover, it has been argued that recognition of diversity in any 
conception of the student body is a key area of successful development. So, if the designers of 
corresponding programs are willing to meet the needs and the expectations of not only women 
themselves, but also of society, it is important to understand that current and future student body.  

This paper will focus on the female way of being a distance learner. At first we will point out the crucial 
reasons why women attend open, distance, and flexible learning programs, as well as their objectives and 
their motives. Then, we will report on the factors they consider when they select a distance learning 
program or course. Finally, we will explore the obstacles hindering women's access to distance education 
or impeding their successful studies and we will suggest actions that would make their attending easier.  

1. The factors that motivate adult women to enroll in DE programs, to select specific 
distance learning programs and courses 

Most women in distance learning share goals and ambitions similar to those of students in the 
conventional education system. This means that they are seeking degrees for a number of reasons 
including economic (career advancement, higher wages) and individual development. They take up 
vocations and skills for personal fulfillment from obtaining a degree itself or from gaining useful 
knowledge to fulfilling personal or social goals. They are searching for knowledge itself as well as the 
sense of achievement that this offers. (Evans 1995, Furst-Bowe 2001). Educators' research in the Hellenic 
Open University (HOU) investigating the reasons why women who followed the module "Course and 
curriculum design for the teaching of French" in the HOU enroll in a distance postgraduate program, 
confirm that career and personal concerns urged Greek French teachers to do so. More often they report 
their desire to be informed of the developments in education (specialization, education, theoretical 
training, and practical improvement of their teaching). The personal reasons - status and career 
development is one more answer yet remarkable is also their mentioning the chance of attending such a 
postgraduate/distance post graduate program itself. (Androulakis et al 2001).  

Generally, women prefer distance learning because of its nature (May 1994, Kokkos and Lionarakis 1998, 
Keegan 2000), since studies of this type allow them to fulfill their family and career responsibilities. 
Furthermore, it enables them to learn at their own pace, while minimizing costs - saving money and time 
on commuting and child care. Older women students, in particular, comment that the "virtual classroom" 
minimizes the discomfort and alienation they sometimes experience on conventional college campuses 
populated by 18 to 22 year-olds. (Kramarae 2000, Furst-Bowe 2001).  

When selecting a distance learning program, in addition to considering the nature or the degree and the 
type of delivery system, female students consider several general factors including the program availability 
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and quality, the institutional reputation and its location, the service quality and costs (Furst-Bowe 2001, 
Mowen and Parks 1997). Furthermore, adult women students may be more likely to select a distance 
learning program because of the way it fits in with the other demands of their lives. (Furst-Bowe 2001).  

As far the selected courses are concerned, women choose to enroll in greater proportions in arts, human 
studies and social sciences. It seems that despite the development of technology over the past decade 
introducing to the home many more computers and the emphasis on computer skills within the school 
curriculum, (Lockwood 1995), "the belief continues to persist that females are by nature technologically 
ignorant and unable to absorb scientific and technological information or to acquire technical skills" 
(Deligianni-Kouimtzi and Zioogou 1993, Fragkoudaki 1985). 

2. Barriers to participation  

Any learning at any age requires time, space and support. At a distance, the onus is on the learner to 
organize the necessary space and structure their available time, often accompanied by external and 
internal conflicts. These are conflicts related to a series of corresponding barriers whose relative 
significance varies according to the level of education and training, the age of the women (young/mature) 
and the cultural context. (Evans 1995)  

Further to this point, we will summarize and categorize the barriers to women's participation in distance 
learning; barriers which are underpinned by contemporary ideological and social structures. Improving 
the indicators that concern the participation among women in distance learning will only succeed when 
the educational institutions comprehend these obstacles, given that despite high enrollment rates, a large 
percentage of female students drop out before program completion, for non-academic reasons. (First-Bowe 2001)  

2.1 Conflicting responsibilities (work, family, educational, social-political) – Lack of time 

For all the benefits of distance learning for women, these students still have to make tremendous 
sacrifices to balance the demands of work, family, and school (study, writing assignments, research etc.) 
being mothers, female partners, employees and citizens. That is why the majority of women declare 
anxiety, and many others (especially mothers of young children) often do their coursework while the 
other family members are sleeping (Morgan 1991, Stalker 1997, May 1994) commented that taking on 
distance study roles often results in "double duty" and Kramarae (2000) concludes that working mothers 
interested in furthering their education are adding a difficult "third shift" to their responsibilities. "We 
need to deal with the time bind that all parents and older students face if we want to make the rhetoric of 
"lifelong learning" for the "information economy" a reality", she suggests.  

Yet, King and Hill (1993) point to the phenomenon of upper class women who bring in low-paid 
domestic labor of other women in order to pursue their educational/career aspirations. This phenomenon, 
though, can be found only in developed and developing countries and is an advantage that is limited to the 
privileged affluent classes.  

2.2 Emotional barriers: guilt, fear of success, lack of confidence and self esteem, as far as educational 
goals are concerned 

Even though they try hard to combine study with their other various responsibilities and roles, and despite 
the motivation and dedication on-line learners demonstrate, many are still made to feel that they are 
letting their families down when they try to further their education. (Kramarae 2000) Distance learning 
demands devotion and time and there are male partners that experience anxiety owing to the extent that 
they are alienated from this new concern in women's lives. Tolerance is conditional based on length of 
time spent and potential neglect of relationships and responsibilities, but on the understanding that this is 
an aberration. Some women felt obliged to "pay back" this tolerance through restricting time spent and 
normalizing relationships. (Burke 2000). 

Dowling (1983) argues that the fear of women achieving success leads them to choices beneath their 
possibilities and generally hinders their social development. "It seems as if women are consumed by 
"gendered panic" in the face of success", she points out. One can assume the consequences that this 
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attitude will have on women's self-esteem and confidence." (Nova 1994) and evidently on their studies, 
especially in the distance learning mode, where initiative plays a decisive role. 

2.3 Lack of partner support, the children and the wider family – gender stereotypes 

As feminists have pointed out for decades, when women pursue an interest or activity which does not 
relate directly to their domestic role, and effectively expose and challenge unequal power relations within 
the family, they often meet with strong resistance from male partners because of suspicion/jealousy as 
well as ridicule. (Evans 1995)  

Sometimes wider family (children, parents and parents-in-law) creates and sustains (internal and external) 
barriers to studying, reinforcing gender stereotypes. Greek grandmothers while baby-sitting during the 
face-to-face Team Counseling meetings usually state, "She should be at home taking care of her family. 
What does she want with this course of action?"  

Common patterns in lack of family support for women engaged in distance learning are the cultural and 
cross-cultural social norms and traditions by which the subservient status of women is maintained. (Effeh 
1991, Kirkup and Abbot 1997, Athanasiadou 2002). However, the intersection of discourses in the home 
is located where traditional and postmodern gender expectations collide. Burke (2000) cites vigorous 
examples of women's experiences: "Sometimes I work from home. On these days I usually put some 
washing in the machine early on in the day and dry it during coffee breaks or between tasks. Although my 
husband is supportive if he is working from home then he is WORKING and would not dream of 
incorporating domestic tasks into his day." "My partner is also in academia. He prioritizes his work over 
mine every time even when I am working to a deadline. I work at college as much as I can although child 
care responsibilities mean I cannot often work during the evening or weekends because my partner has 
the computer."  

2.4 Lack of sufficient or appropriate support from the state: cost of studies, child-care availability 

Tuition fees in distance learning are very expensive in some countries. It is obvious that the high cost of 
the studies inevitably hinders women's participation. This is a crucial factor especially for those who 
depend on their family for financial support or on sponsorship from their employers. Even women who 
have their own source of income are on average paid less than their male counterparts, and as a result the 
economic obligations for study become insurmountable. 

In Greece, for example, not only is the issuing of student loans for distance learning not foreseeable (even 
though the Hellenic Open University provides scholarships for economically disadvantaged students), the 
lack of low-cost, all-day child care for the children of students is clear Paying private baby-sitters at home 
is also economically difficult. The mention by women of childcare as a factor preventing study center use 
clearly shows that children are the responsibility of women. Good, affordable childcare is difficult to 
arrange. In this way, women find it difficult to ensure the necessary time for study, the completion of 
assignments and research as well as the attending of face to face meetings.  

2.5 Learning obstacles: undereducation, difficulty in adapting to principles - methods - tools of 
distance learning, women's ways of learning 

The undereducation of women due to cultural restrictions at their expense, not only in developing 
countries (Commonwealth Secretariat 1987), and in many developed countries (United Nations 2000, 
Vergidis 1995) is one more limiting factor since it deprives women of the basic prerequisite necessary for 
distance learning studies. The principle of the autonomy of the program participants with their interaction 
with the teaching material, as well as the development of critical thinking abilities, that are applied in 
distance learning, create additional problems of adaptation in women that follow the general model of 
passivity of their gender. (Evans 1995, May 1994) 

Further difficulties may present themselves in lessons that demand the extended use of computers for 
example. (Furst-Bowe 2001, May 1994) due to the fact that women may have (whether they believe or 
not) less ease of use and experience working with technological interfaces. Female students may have less 
experience with working with technology than do their male counterparts and may become frustrated with 
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distance learning courses that require extensive use of computers. Despite this, the belief continues to 
persist that females are by nature technologically ignorant and unable to absorb scientific and 
technological information or to acquire technical skills.  

On more obstacle related to the nature of distance learning programs is that students experience isolation 
and lack of individual attention. The sense of isolation that women students experience in their studies is 
due to the lack of natural contact with their peers. (Kirkup and Von Prummer 1990, Furst-Bowe 2001). 
Gilligan (1982) confirms the difference of women, supporting that the tendency of women to share their 
studies with their classmates, their friends and their families is not connected to any type of inferiority or 
to any negative personal experiences, but to a positive stance of participation and "dependent - 
connection." This stance probably extends from their social role that strengthens a model of behavior 
which is less independent. (Beauvoir 1989). 

3. Strategies for reducing the barriers   

In order to eliminate or at least minimize the barriers that women experience in distance learning 
education, the educational organizations and the professors-counselors of distance learning education 
should become activated along with the women themselves and wider social groups.  

3.1 Principles - methods - tools - content of distance learning education 

The educational institutions that provide distance learning education must recognize that student learning 
environments comprise the home and local center from which women study as well as the educational 
institutions itself. First and foremost, the role that the house and the local setting play in the learning 
environment of the woman student must be recognized and the fact that this education, like technology 
must be adapted to local circumstances (May 1994). The next step is to conduct research into the special 
way in which women engage in distance learning, into the types and levels of interaction between 
students and tutors that suit a female way of learning, as well as the documentation of the major social 
aspects that influence women's learning.   

As far as the program of study is concerned, more women's studies courses must be made available via 
distance learning programs and a feminist perspective must be incorporated in the curriculum in other 
disciplines. More women administrators, teachers and students should be involved in the planning process 
for on-line courses so that their experience can contribute more directly to the benefit of others. (Kramarae 2000). 
This means that the possibility of adapting study programs to the needs of women can be utilized in such 
a way that steadily the educational demands of other categories of learners can also be satisfied.  

3.2 Supporting Services 

The scholarships, the low tuition costs and the widening of economic assistance for distance learning 
study programs are ways in which the educational institutions and the state can make it easier for women 
with economic dependence to break free of social and educational isolation. The establishment of more 
local study centers is one way to counter the isolation that women distance learners experience (thus 
ensuring a quiet place for study - supportive services and one-on-one lessons). (Effeh 1991)  

Educational policy-makers must be sensitized to the needs in particular of working mothers who are 
engaged in distance learning programs. The services for professional orientation, finally, belong to that 
category of supportive mechanisms which give meaning to all of the previous effort. Otherwise, there 
exists the strong possibility that women distance learners will be unable to utilize the knowledge and 
skills that were gained through the program thus rendering their efforts futile both typically and essentially.  

3.4 Professors - counselors 

Professors and counselors can decisively contribute to the removal of barriers that women in distance 
learning encounter by treating distance learners as responsible and intelligent human beings, not as 
passive educational consumers (Kramarae 2000) and by creating a safe and supportive environment in 
accordance with the principles of adult education (Rogers 1999), with the intent of dispelling women's 
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fears concerning education. Educators need to be sensitive to women's personal and unique circumstances 
and to investigate ways to help students develop effective support systems. Supportive conditions which 
raise the self-confidence and self-awareness of the learner in the context of distance learning education 
can be ensured by the use of a variety of communication means and pedagogical methods - strategies as 
well as with the promotion of interaction between students, professors- counselors and technology. (Furst-
Bowe 2001, Kirkup and VonPrummer 1990).  

3.5 Women students and the social-cultural context  

In order to promote distance learning education, the broad dissemination of information to women's 
populations that can benefit from the advantages of distance learning programs of study but for whom it 
would be impossible otherwise to access the typical sources of information such as web sites must be 
ensured. Within this category are unemployed women, older women, women living in rural/agricultural 
areas, and women in prison. Women themselves can contribute to this effort through the network of the 
women's movement and of women's professional organizations.  

Discrimination against women must be confronted more generally. This means that parental prototypes 
must be changed that assign to women the bulk of child care (important here is the role of the mass 
media), and at least the legal provision of dependable - specialized and economic child care during the 
course of study and of work for parents.  

Conclusions 

Distance learning offers an essential opportunity for the beginnings or continuation of education for 
women (especially for women living in rural agricultural regions or mothers of small children), precisely 
because the program can be adapted to the rhythm and the life style of each woman individually. These 
same women believe that distance learning education is easier for men and that of course "it does not 
constitute a panacea" for all the problems of access to the traditional educational system, while at the 
same time "it is not for all" (May 1994). It demands self-discipline and self-confidence and the dilemmas 
that are present that have been addressed by the women's movement are those stemming from the male-
centered concepts that persist in the area of education.  

Nevertheless, the local and global restrictions that operate at the expense of women’s educational efforts 
should not obscure the issue that " women constitute a varied and complex category so that we cannot 
speak of educational opportunities for women generally, as if they were all the same amongst 
themselves."(Burke 2000) Distance learning education, as "open", is characterized by a lack of 
restrictions. This characteristic must not lead to the assessment of learners as a homogenous body. On the 
contrary, emphasis must be given to the personal dimensions of distance learning, that is based in the self-
determination of distance learners, whether they be women or not.  
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How to setup 
your Extended Enterprise

Your Extended Enterprise can be set up in six easy steps. Follow the below 
steps to create an organization chart, and then easily manage clients and 
partners using the Extended Enterprise dashboard.
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Organise
Organise your 
organization chart: each 
node can be a company 
branch, or one of your 
partners or clients

Manage
Access the Extended 

Enterprise dashboard to 
organise your clients or 
partners, by associating 

them to a node of the 
organization chart
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Web address
Create a subdomain, 
a subfolder or a new 
custom domain for each 
organization chart node 
to make them unique

Multibrand
Personalize colours 

scheme, logo, login page, 
and totally white label 

each organization chart 
node

3
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Problem Statement and Project Rationale 

       Distance learning has been in existence for at least 100 years, and due to changes in 

technology, has advanced rapidly in the last forty years (Galusha, 2004). Distance Education 

(DE) is defined by Rezabek (1999) as: 

The transportation of information and the involvement of a learner in the acquisition of 
knowledge and understanding of an area of study through planned, usually structured, and 
organized (but also incidental) communication, that also uses supplemental resources and 
media-assisted two way communication, where the learner and instructor are separated by 
distance and/or time. (p. 12) 

       DE provides the opportunity for study with freedom in relation to time and place of study for 

those unable to attend traditional classroom based instruction. It allows for a high degree of 

flexibility for individuals pursuing education for professional purposes or as part of their leisure 

pursuits. Consistent with this perspective, Chung (1990) advocated that:  

Distance education provides opportunities for adults to change careers later in life; to 
enhance their skills and qualifications while retaining their jobs; to bring up a young family 
while continuing with their education; to keep up with ever-changing technologies; and to 
improve their social position and status. (p. 61) 

In addition to vocation and vocational purposes, intellectual satisfaction/personal fulfillment, 

being a role model for family members (Furst-Bowe & Dittman, 2001), the privacy of home 

study (Leiper, 1993), and gaining cultural knowledge have also been identified as advantages to 

pursuing DE. 

       Statistics reveal that the majority of distance learners in North America are women who are 

often managing multiple life roles. Many women are attracted to the flexibility and accessibility 

of DE and its potential for attainment alongside childrearing. For women who have committed to 

raising their children at home, pursuing their education by DE is seen as an ideal 

opportunity/possibility.  



3

       As such, one major consideration in examining DE for women is childbearing/parenting and 

how women incorporate this significant time into their already existing professional goal-oriented 

activities. Pregnancy and motherhood affects all aspects of a woman�s life including the 

biological, psychological, and social; finding a way to balance these factors along with 

educational goals is vital to their success. 

       Many women have made a conscious decision to pursue tertiary education alongside 

childbearing and childrearing without prior knowledge as to what this endeavor entails. von 

Prummer (2000) asserted �in reality the everyday lives of family women are characterized by a 

degree of chaos and constant interruptions, where the mother is at the beck and call of her 

children (and sometimes her husband) and their immediate needs which tend to take precedence 

over the women�s desire for uninterrupted and concentrated study time� (p. 46). 

       Women face many barriers/challenges when pursuing post-secondary education through DE 

and the effects of these barriers on them can cause undue stress and attrition. Cross (1981) has 

identified three types of barriers that women face: situational, dispositional, and institutional. 

Situational barriers include lack of support from family, friends, and employer. Dispositional 

barriers include lack of self-confidence, fear of failure, and anxiety related to computer usage. 

Examples of institutional barriers include lack of technical assistance, support services 

(counselling), and access to library and administration needs. These barriers can be the source of 

many difficulties such as chronic stress, decreased motivation, and inability to cope with heavy 

courseloads. 

       Andrusyszyn, Cragg, and Fraser (2004) purported that �technological advancements and the 

explosion of knowledge are making it more difficult to remain current and maintain professional 

competence� (p. 4). For many women, DE is one of the most convenient ways to accomplish 

both personal and professional goals simultaneously. Acknowledging and making provisions for 
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situational, dispositional, institutional, and other barriers has the potential to enhance the learning 

experience and quality of life of female distance learners. 

       The intent of this comprehensive literature review is to examine the history of DE and what 

the extant literature to date reveals as the trends, issues, and perspectives of women in DE. This 

writer will explore the scholarly literature on women and DE, barriers and challenges that women 

learners face and coping strategies that these women learners can utilize to support their success 

in DE studies. Subsequently, these influencing factors will form the basis for the development of 

a guidebook for women embarking on DE. The development of this guidebook will be emergent 

based on the issues and perspectives discovered; however, it may include relevant aspects of the 

DE female learner�s reality such as concerns, needs, successes, and celebrations. This guidebook 

will strive to alleviate some of the anxieties and frustrations that females may experience as a 

result of their new role as a post-secondary DE student by presenting coping strategies that other 

female DE students have utilized.  

Reference to Literature 

       As mentioned previously, keeping updated with technology, and remaining current in the 

workforce (fulfilling employer expectations) can be difficult, and for many women who assume 

multiple life roles, DE is one of the most convenient and flexible ways to fulfill their aspirations. 

      Houle (as cited in Qureshi, Morton & Antosz, 2004) classified DE learners into a three-

category system. He described Goal-oriented learners as �those who use learning to gain specific 

objectives, such as learning to deal with particular family problems, learning better business 

practices, or pursuing a particular area of interest� (p. 3). Activity-oriented learners are �those 

who participate primarily for the sake of the activity itself, to join a group, or to escape an 

unhappy situation� (p. 3) and Learning-oriented learners are �those who pursue learning for its 

own sake, the lifelong learners� (p. 3). Given the increasing expectations of employers and the 
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apparent motivations towards self-directed, lifelong learning it stands to reason that the number 

of DE learners will continue to increase into the 21st century. 

       Srivastava (2002) stated that �Enrollment in higher education has been on the rise and so has 

the number of female graduates� (p. 6). At Athabasca University (AU), Canada�s Open 

University situated in Athabasca, AB, �the proportion of women graduates grew steadily in the 

past five years from 38 percent in 1998-99 to 54 percent in 2002-03� (AU 2003 Annual Report). 

AU currently has 24,136 students (22,019 undergraduate and 2117 graduate) enrolled in DE 

courses (AU Student Enrollment: Statistics, 2004). 

       Most studies of distance learners in North America have indicated that more women than 

men are enrolled in courses through DE. Typically a distance learner is 1) older than the typical 

undergraduate, 2) female, 3) likely to be employed full-time, and 4) married (Thompson, 2004). 

Bontempi (2004) reported that the majority of distance learners are between 25 and 34 years old 

and over seventy percent of recent graduates who studied by distance worked full time during 

their degree program. It is significant to mention here that childbearing years are also typically 

between the ages of 25 and 34. 

       In September of 2001 a report released by the American Association of University Women 

(Carlson, 2001) indicated that women who take DE courses face substantially more challenges 

than do men. Reflective of some of these challenges, Cross (1981) maintained that the five most 

prevalent barriers are (a) lack of money, (b) not enough time, (c) forgot how to study and too 

difficult, (d) student thought they were too old, and (e) institution was too far away. Furst-Bowe 

and Dittmann (2001) stated, �Balancing a job, family, community and academic responsibilities 

can be a major challenge� (p. 405). Lack of student support and services, difficulties accessing 

necessary childcare, insufficient time and energy for studies due to employment or family 

responsibilities, change of job or residence, changed family responsibilities, lack of financial 
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support, illness of self or family member, and pregnancy are all factors that can hinder academic 

success. Also, Galusha (2004) mentioned that a �student�s lack of adequate hardware and the 

subsequent cost barrier of obtaining equipment could place undue hardship on some remote 

students� (p. 9).  

      Geographical isolation and lack of social interactions with other students is a major problem 

for DE students according to Galusha (2004) and can lead to feelings of alienation and the denied 

perception that they belong to a scholarly community. Burke (2001) described �expectations and 

attitudes, arising from their position in society� (p. 610) as an obstacle to women�s success in 

their studies. She also indicated that lack of social support, lack of guidance, study conditions at 

home, and lack of communication are anxiety-promoting challenges that women in DE can 

experience. 

       Another difficulty encountered by DE students is lack of experience and training in reference 

to technical issues (e.g., e-mailing, word processing) and DE (Galusha, 2004). This inexperience 

can promote feelings of insecurity and helplessness. Student inability to manage the volume or 

level of work has also been mentioned throughout DE literature as a challenge to learning. 

       The fact that most DE learners are female and that these women face a multitude of 

barriers/challenges (including multiple life roles) speaks to the importance of examining and 

reporting on the perceptions of these learners and learning from their unique experiences. A 

culminating guidebook geared for women who are involved or considering becoming involved in 

DE learning will provide support and normalization of the experience for these women. 

Method 

       A comprehensive literature review will serve to explore the evolution of DE, reveal the 

issues and perspectives in women and DE and provide rationale for further study into this area. I 

have identified a wide range of preliminary sources and primary research journals as appropriate 
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and relevant to my topic. Various primary research journals include the American Journal of 

Distance Education Report, New Horizons in Adult Education, and the Distance Education 

Report. Texts such as Women and Distance Education: Challenges and Opportunities by 

Christine von Prummer, Feminist Critique of Adult and Continuing Education by June 

Thompson, the Handbook of Distance Education by Moore and Anderson, and The Third Shift by 

Cheris Kramarae will also provide useful and pertinent data. Searches using databases such as 

Academic Search Premier, PsychINFO, EBSCO host, EMBASE: Excerpta Medica, 

PsychArticles, and Psychology and Behavioral Sciences Collection will be conducted. Search 

words potentially used will be: trends in DE; issues in DE; women and DE; gender and DE; 

successes in DE; perspectives of women in DE.  

       This writer will analyze and consolidate the literature in an organized and meaningful 

fashion to inform future research and aid as a resource for women entering DE through the 

development of a guidebook. The following outline is a tentative template for the literature 

review and subsequent guidebook. 

       1. What is DE?  

       2. Brief overview of the history of DE 

       3. Trends in DE (e.g., student/enrolment, technology, academic, faculty, economic) 

       4. Who are the users of DE? (e.g., characteristics, demographics, statistics) 

       5. Why do women learners choose DE over traditional education? 

       6. Issues women face in DE (e.g., gender gap, androcentrism, childbearing/parenting)  

       7. My Journey (e.g., introduction, personal experience with DE) 

       8. How to make DE work for you 

       9. Successes and Celebrations 
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       Sections 1 to 6 will form the central basis of the literature review and will be summarized 

briefly, in a user-friendly way, in the guidebook. The brief overview of the history of DE will 

include information accumulated from searches of literature published from January 1975 to the 

present time, 2005. Information highlighting trends in DE, current issues affecting women in DE, 

potential barriers and facilitative factors (successes and celebrations) in the experience will be 

drawn primarily from the last 15 years. 

       Section 7 (my experience with DE) will follow the aforementioned summarization, as will 

sections 8 and 9. Section 8 will be more extensive in nature and will constitute the practical 

component of the guidebook. Section 9 will provide stories of hope and inspiration for the DE 

student as she begins her journey. 

Implications 

       As Conhaim (2003) suggested �Online higher education is part of the growing trend in 

lifelong learning� (p. 1). Women must integrate their post-secondary education into lives 

characterized by multiple roles such as employee, wife/partner, mother, family member, 

caregiver, and volunteer. Many women are �torn between self-development, careers, and family 

commitments� (Younes & Asay, 1998, as cited in Fram & Bonvillian, 2001, p. 2). Stressors can 

produce strain in the individual�s biological, psychological and social systems, which can result 

in attrition and chronic stress. 

       The gathering of information in the area of women and DE and the development of a 

guidebook will be beneficial to female DE learners in that they could become more aware of 

what it takes for them to accomplish their academic and career goals. A user-friendly guidebook 

that complements current scholarly literature would provide necessary steps for success for 

women students embarking on their DE journey. An emphasis, in this review, on the successes 

and celebrations of women in DE would reveal to new DE women learners that success is within 
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their reach. I aim to provide encouragement, hope, and instil a firm belief that with motivation 

and perseverance, accomplishing career goals is not only a distinct possibility but a probability. 

       The review and guidebook will additionally provide an overview of relevant and useful 

information that will assist in informing developers, administrators, and instructors of DE 

programs in fostering more effective delivery of integrated support and flexible learning 

technologies to women students of DE programs. 

       Additionally, this research will add to the body of literature in the area of DE. Steps will be 

taken to disseminate this research at conferences such as the Canadian Association for Distance 

Education (CADE) Conference, the Web-Based Teaching and Learning (NAWeb) Conference 

and the Association for Media and Technology in Education (AMTEC) Conference. Findings 

will be submitted to various DE journals such as the CADE: Journal of Distance Education, the 

CJLT: Canadian Journal of Learning and Technology, the New Horizons in Adult Education 

Journal and the Distance Education Report. 
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In a handful of countries the literacy rate for women has yet to exceed 50 per cent. There are parallel problems in the youth population:  
of the 126 million youth who are illiterate, 61 per cent are female. Solving the illiteracy crisis has, to a large extent, become synonymous with 
strengthening learning for women and girls.

Gender inequalities in education are often exacerbated by socio-economic and geographic factors. Compared to men, women are far less likely 
to have access to quality education if they are poor and live in rural areas. For example, in sub-Saharan Africa 87 per cent of male children from rich, 

urban families complete primary school, but only 23 per cent of female children 
from poor, rural families do the same. Similarly, in South and West Asia nearly 
90 per cent of rich, urban boys �nish lower secondary school, versus only 
13 per cent of poor, rural girls. 11 Girls, already at an educational disadvantage 
without accounting for class and geography, are at a substantially greater 
disadvantage relative to boys if they are poor and/or live outside of cities.

In addition, women in developing countries face unique challenges when 
it comes to using information and communication technology  (ICT) 

to unlock educational opportunities. Worldwide, men are far more likely than women to use ICT both for learning and for professional 
purposes. Part of this is a problem of access. In low to middle income countries a woman is 21 per cent less likely to own a mobile phone 
than a man, and the divide is similar for internet access. 12 Nearly 25 per cent fewer women than men have internet connectivity in developing 
countries and this gap rises to nearly 50 per cent in some regions. 13 Another problem relates to ICT training. While access to technology is 
important, the mere availability of ICT does not always translate into its productive use. Targeted training helps people understand how to 
utilize mobile technology effectively, yet this training, when it exists at all, is often aimed at men or re�ects male biases. This puts women at 
a disadvantage. In the twenty-�rst century, ICT pro�ciency is a core competency and increasingly a prerequisite for employment. According 
to the UNESCO Institute for Statistics, �if girls are to leave school ready to participate equally in the knowledge economy, then they too 
[like boys] will require the bene�ts of ICT-assisted instruction, including the knowledge, skills and attitudes imparted by using these tools�. 14 

Even in situations where girls and boys have equal access to ICT and ICT training, girls tend to lag behind boys in technology-related �elds. 
A number of studies indicate that girls lack con�dence in science, technology, engineering and mathematics (STEM) and, as a result, do 
not regularly pursue high-paying careers in �elds like computer 
science.  15 These perceptional problems can be traced to 
gender stereotypes, cultural barriers, inappropriate pedagogical 
practices and a dearth of gender-sensitive teaching and learning 
content. Gender gaps in STEM have persisted for far too long 
and solutions are urgently needed, particularly as employment 
prospects in STEM-related �elds expand.

Collectively, the information above tells a clear story: despite 
progress over the past three decades, the goal of gender 
equality in education remains unful�lled.

MOBILE LEARnIng WEEK 2015

Mobile Learning Week 2015 (MLW 2015) will seek to illuminate how increasingly ubiquitous, affordable and powerful mobile technology � from 
basic handsets to the newest tablet computers � can be leveraged to accelerate high quality education for women and girls, especially those 
living in disadvantaged communities. The event aims to help direct the world towards greater gender equality, both in education and beyond.

Although not a panacea, mobile technology is a promising vehicle for 
improving education, due to a proliferation of educational content tailored 
for use on widely owned mobile devices. Current estimates from the 
International Telecommunication Union (ITU) indicate that of the seven billion 
people on Earth, over six billion now have access to a working mobile device, 
meaning that mobile technology is now common in areas where women are 
underserved and educational opportunities are limited. 16 Concurrent with this 
trend, a burgeoning number of programmes are utilizing mobile devices for 
learning and many have successfully targeted women and girls.

MLW 2015 will give participants a venue to learn about and discuss technology 
programmes, initiatives and content that are alleviating gender de�cits in 

In low to middle income 
countries a woman is 21 
per cent less likely to own a 
mobile phone than a man.

MLW 2015 will provide 
a venue to learn about 
and discuss technology 
programmes, initiatives and 
content that are alleviating 
gender de�cits in education.

in partnership with
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education. The event will further encourage conversations about gender-sensitive approaches to the application and use of ICT in education. 
Participants will demonstrate how mobile technology can provide a tool for closing the access, knowledge and con�dence gaps between males 
and females worldwide. The gender theme of the 2015 event will allow UNESCO and UN Women opportunities to engage questions that are not 

strictly about teaching and learning. For example, research indicates that 
women feel safer when they have and know how to use a mobile phone. 17 
In light of this, MLW 2015 will seek to improve participants� knowledge of 
strategies for using mobile devices to improve women and girls� safety 
and security, especially within the context of education.

It is vital that mobile learning�s challenges are understood as clearly 
as its bene�ts. MLW 2015 will explore dif�culties associated with 
the integration of mobile technology in education as well as its 
opportunities and advantages. The event will also examine mobile 
learning from a value perspective: that is, how the return on mobile 
learning investments compares to other non-ICT educational 
investments. As in previous years, MLW participants are encouraged 
to ask hard questions. The event aims to avoid boosterism and instead 
cultivate an atmosphere of critical inquiry, where sceptics as well as 
advocates of mobile learning can engage in constructive dialogue.

THE PAtH AHEAD

With 2015 marking a major crossroads for a number of global normative agreements 
on education and development, the stakes for MLW 2015 could not be higher. Despite 
decades of progress, the world still has not achieved gender equality: women account for 
the majority of people living in poverty; 18 one in three women will be a victim of violence; 19 
in most countries women�s wages are between 70 and 90 per cent of men�s wages; 20 
less than 22 per cent of national parliamentarians are female; 21 and only 18 per cent of 
companies worldwide have a top-level female manager. 22 Mobile learning, if implemented appropriately, has the potential to begin reconciling these 
sobering de�cits and move us closer to a world that embraces women as equal to men. MLW 2015 will explore how this crucial goal is best realized.

THEME AND GUIDING QUESTIONS

MLW 2015 will examine how various stakeholders can best utilize mobile devices � now and in the future � to achieve gender equality in education. 
This overarching theme will be underscored by four sub-themes, each with their own guiding questions: 

1) EQUITABLE ACCESS

For women and girls to bene�t from mobile learning they must be able to access, use and ideally own mobile technology. However, in many 
parts of the world women � whether for economic, social or cultural reasons � are unable to access even inexpensive devices such as basic 
mobile handsets. In low to middle income countries, 300 million more men than women own mobile phones, 23 and men are far more likely 
to use them to connect to the internet and download applications that increase economic, professional and educational opportunities. 24 

How can access to technology be expanded to ensure women participate equally in mobile learning? How can gains in 
mobile device ownership for women be strengthened and sustained, especially in countries where there are cultural barriers 
to female technology use? What are the strategies for providing women and girls access to education through mobile 
technology? What are the best ways to assure the safety of women and girls who use mobile technology?

2)	 GENDER-SENSITIVE CONTENT & PEDAGOGY

Mobile learning content is often created without taking into account the speci�c needs of women and girls and the contexts in which 
they live. Existing content may perpetuate counterproductive gender stereotypes or rely on material which is either culturally irrelevant or 
inappropriate. Mobile learning initiatives should embrace gender-sensitive approaches and draw on lessons learned from previous initiatives. 
Also, because mobile learning content is frequently built from scratch, educators have a window of opportunity to incorporate gender-
responsive material into mobile resources and pedagogies from an early stage.

What gender-sensitive mobile content and instructional approaches have worked well to encourage the equitable 
engagement of women and girls in education and combat negative attitudes and stereotypes? How can mobile technology 

Of the seven billion people on 
Earth, over six billion now have 
access to a working mobile 
device, meaning that mobile 
technology is now common 
in areas where women are 
underserved and educational 
opportunities are limited.

in partnership with
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REPORT FROM THE 2015 EUROPEAN GENDER SUMMIT  

TO THE EUROPEAN COMMISSION and EUROPEAN PARLIAMENT  

 

Mastering gender in research performance, context and outcomes 

 

1.  Executive Summary 

Three gender concerns dominated the debate at the Summit:  

1. The persistence of the ‘leaky pipeline’, still 80% of professors are men  
2. Implicit gender bias in assessment of scientific merit of women and men, which favours the success of men (in 

promotion, in awarding grants, in selection to teams, etc.)   
3. Gender bias in science knowledge, which produces science that has more evidence for men than for women, 

resulting in outcomes that are often poorer for women than for men.   

Three gender-mainstreaming actions stood out as effective enablers of lasting change: 

4. Gender equality plans initiated from the top leaders, rooted in legislation, and supplied with field-specific 
expert panels have proved effective and should be encouraged 

5. Quotas have shown to lead to rapid increase of women in higher positions and in panels and should be 
accompanied by powerful incentives and/or sanctions 

6. New and transparent transnational indicators and criteria are needed for evaluation of scientific merit to 
counteract the "leaky pipeline" and the unconscious negative bias in the assessment of excellence of women. 

2.  Background and programme 

The 2015 European Gender Summit coincided with several important occasions: 15 years have passed since the 
publication of the influential ETAN report; the Gender Summit platform reached its 5th anniversary; Germany embraced 
the idea of quotas for women; and the European Commission announced a new vision for ERA calling for “open 
innovation”, “open science”, and being “open to the world”.  Holding the Gender Summit in Berlin established a link to 
the Falling Walls celebrations as an analogy that gender inequality in science represents a wall that also must fall: 
science has to be as ‘open to women’ as it is to men.   

The programme included discussion of: 

• Efforts by research funding organisations to implement concrete gender equality plans. Important 
examples presented included: the German Federal Environment Agency’s (FDA) efforts to improve quality of 
environmental health research, and the agency’s operations as an organization; the UK’s Biotechnology and 
Biological Research Council’s range of actions to improve proposal submission rates from women, and to 
ensure gender equality in how institutions receiving grants manage the funding; and the Swedish Research 
Council’s efforts to ‘gender proof’ the peer-review process.  

• Results from empirical studies of the use of quantitative indicators of performance and of criteria of 
scientific excellence in assessment of intellectual competence and academic merit, which show that implicit 
gender bias influences collection, analysis, and interpretation of performance data; affects assessment 
processes and decisions; and reinforces science gender stereotypes.  

• Efforts to integrate gender into Horizon 2020 programme, and as a criterion in funding decisions, to 
make the processes transparent, systematic and coherent for all involved, and in particular where cross 
cutting impacts are expected, since these areas are key to improving Europe’s innovation capacity.   
Examples were provided of how gender-sensitive approaches can enhance quality of research outcomes in: 
biobank and biomarkers research, efficacy of drugs, stem cells therapies, cardiovascular diseases, 
environmental health, and adaptation to climate change.  
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• Government-led initiatives involving multi-stakeholder cooperation can produce impactful policies and 
action plans that focus on local, national, and regional research and innovation needs and opportunities.  
Benchmark examples included: the Swedish government’s efforts to mainstream gender into 41 government 
agencies; the Nordic countries joint efforts implemented via Nordforsk, the Welsh government’s actions to 
address gender issues in STEM for the benefit of Wales.  

• Transferring the strategy of using scientific evidence and consensus as the basis from which to 
tackle gender issues in research and innovation to help enhance science-led measures to implement 
the UN Sustainable Development Goals (SDGs).  It was announced in Berlin that the Gender Summit 
platform will also be used in the future to raise awareness of research evidence relevant to the gender issues 
underlying all SDGs targets.  This process has already started with a first report, prepared with the help of 27 
experts, to be published in January 2016 in Seoul, as a first in a series edition to be updated and expanded 
regularly in the future. 

3.  Key speakers and major contributors 

The high-level policy makers included: 

1. Cornelia Quennet-Thielen, State Secretary at the Federal Ministry of Education and Research, Germany  
2. Carlos Moedas, EU Commissioner for Research, Science and Innovation, European Union [via video] 
3. Prof Marja Makarow, Chair of the Board at NordForsk. 

Keynotes included  

1. Dr Emilie Marcus, CEO, Cell Press, Elsevier 
2. Prof Rolf Tarrach, President of the European University Association (EUA).  

Full list of speakers available in Section 5.  

The five plenary and 12 parallel sessions focused on the following topics (presentations are available at www.gender-
summit.com):  

• New approaches and lessons from government-led policy actions targeting gender issues in research – 
reported cases included Norway, Sweden, Wales, Germany, and Finland.  

• New directions and recommendations to promote gendered innovations in research performing organisations, 
and promoting research goals that are inclusive and socially responsible – advanced through a report 
produced by the League of European Research Universities.    

• New methodologies and applications for gender-aware health research and practices – concrete gender 
mainstreaming actions were reported by the Swedish Research Council for Health, Working Life and Welfare; 
German Federal Environment Agency, The George Institute for Global Health, Novartis, Institute for Gender 
Medicine.  

• Developing new and improving existing gender equality indicators – new efforts were reported by NordForsk, 
European Association of Science Editors, InterAmerica Development Bank; and Swedish Secretariat for 
Gender Research. 

• New evidence and practical measures (gender equality plans, guidelines, quotas) to improve gender equality 
at organisational level – cases included analysis by European Molecular Biology Organization’s of the benefits 
and risks of using quotas; Robert Bosch Foundation’s “no more excuses” approach; and Elsevier’s new ‘road 
map’ to promote gender equality as a science publisher, and as an employer. 

• New gender mainstreaming best practices – cases were presented by FP7 and H2020 projects, including 
GENERA, GENDER-NET ERA-NET, GARCIA, STAGES, FESTA, and GenPORT. 

• Exchanging knowledge, providing access to expertise, and to female experts – cases presented included 
Robert Bosch Foundation’s Academia NET database, US project TIDES, and the global project 
GenderInSITE. 

• Advice on how to promote and respond to H2020 gender criteria – explained by Chair of the Horizon 2020 
Advisory Board; director of the Umea University Department of Biobank Research; and director of Swedish 
Secretariat for Gender Research.  

• Enhancing quality of methods for measuring competence, merit, and performance – reported studies focused 
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on gender budgeting; analysis when and how segregation in science careers happens; identifying and 
interpreting individual performance related data; understanding how gender bias manifests itself; pros and 
cons of using metrics for measuring institutional excellence. 

• Analysis of gender equality in science at national level by conducting in depth, across field scientific 
authorship of women and men - showcased by Elsevier in a study focused on Germany.  

• Expanding Gender Summit as a regional and a global platform - now covering Europe, North America, Asia – 
Pacific, Africa, and Latin America - to promote gender-sensitive and responsive science, and the development 
of regional and global communities of experts and practitioners. 

3.  Notes on Gender Summit 

The aim of the Gender Summit platform is to help advance gender mainstreaming efforts in research and innovation 
by making sure that the science community and stakeholders in science endeavours are well acquainted with relevant 
research evidence and benefits of gender sensitive and responsive knowledge production, application and 
communication. 

Helping achieve success in delivering gender objectives in Horizon 2020 is one of the main goals of the European 
Gender Summit.  The recommendations for action listed below, arising from the assessment by the European 
Commission of the first year of HORIZON 2020, will be used to shape the programme of the 2016 European Gender 
Summit:  

1. Continued efforts to address the gender dimension upstream when preparing future work programmes and 
increase awareness among applicants, National Contact Points (NCP) and evaluators on what the gender 
dimension in research content means and encompasses;  

2. Identifying new and more gender-related topics as well as specific studies in order to develop a better 
understanding of the role of gender in Horizon 2020 domains/challenges such as climate change, energy, 
cities, etc.;  

3. Going beyond generic language and propose more meaningful wording in future Horizon 2020 topics; as 
part of this include the gender dimension under the ‘impact’ part of topics;  

4.  Developing guidelines/methods for monitoring and assessing the inclusion of the gender dimension in the 
various domains of Horizon 2020.  

The 2016 Gender Summit will also respond to the new ERA vision.  The programme is organised under the theme 
Gender as a dimension of scientific, innovation, and socio-economic impact: Creating synergies between 
actors, agendas, and actions  

4.  Explanatory Notes 

1. The Partners of the 2015 European Gender Summit included: Robert Bosch Foundation, Elsevier, 
NordForsk, The Committee for Gender Balance and Diversity in Research (KIF), and the Swedish Secretariat 
for Gender Research.   

2. Numerous science institutions from across Europe supported the Summit by enabling their representatives 
to attend. 

3. The convenors of the event were Portia Ltd and the Da Vinci Institute 

4. The Gender Summit builds on the approach for advancing gender equality and gender dimension in science 
developed as part of the FP7-funded genSET project, coordinated by Portia.  
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5. The Gender Summit started in Europe in 2011.  In 2013, the National Science Foundation introduced 
Gender Summit – North America. In 2015, Africa and Asia-Pacific joined the regional expansion. In 2016, they 
will be joined by Latin America.   

6.  Further details regarding the content of this report can be obtained from Dr Elizabeth Pollitzer, 
ep@portiaweb.org.uk 

 

5. List of speakers and contributors (presentations available on the website)  

1. Cornelia Quennet-Thielen, State Secretary at the Federal Ministry of Education and Research, Germany. 
Opening Keynote  

2. Dr Ingrid Wünning Tschol, Senior-Vice-President Health and Science, Robert Bosch Stiftung, Germany. 
Welcome and Keynote - No more excuses: Europe’s science needs women 

3. Prof Rolf Tarrach, President of the European University Association (EUA), Former Rector, University of 
Luxembourg, Luxembourg.  
Closing address 

4. Commissioner Carlos Moedas, Commissioner for Research, Science and Innovation, European Union 
Women in Science and Innovation: real action in Europe [video] 
Plenary 4: Opening 

5. Dr Emilie Marcus, CEO, Cell Press, Elsevier. 
Keynote: Plenary 2 

6. Prof Marja Makarow, Vice-President for Research, Academy of Finland – the Finnish Research Council and 
Chair of the Board, NordForsk, Finland. 
The NordForsk strategy for gender equality policy in Nordic countries 
Panel 5: Realising the full scope of policy impact through strategic alliances among key players 

7. Prof Alice Abreu, Director, GenderInSITE; Professora Emérita Universidade Federal do Rio de Janeiro, 
Brazil. 
KEF 6: Transforming policies in funding, hiring and publishing 

8. Prof Conny Aerts, Director of the Institute of Astronomy; Vice-Dean Communication & Outreach; Faculty of 
Science, Leuven University, Belgium 
Gender perspectives from the ERC evaluation panels  
Parallel 2: Gender perspectives from the ERC: From application to funding 

9. Dr Nike Alkema, Administrative Officer, Quality Assurance and Programme Development, German Research 
Foundation (DFG), Germany. 
Chair, Panel 2: Assessment of scientific excellence: practices, processes, outcomes 

10. Dr Nina Almgren, Gender Equality Specialist, Human Resources Division, Uppsala University, Sweden. 
Results from the FESTA project – Female Empowerment in Science and Technology Academia 
KEF 2: Dealing with gender differences in the early stages of scientific careers 

11. Ana Arana Antelo, Head of Unit, Science With and For Society, Directorate General Research & Innovation, 
European Commission, International. 
Gender mainstreaming in Horizon 2020 
Parallel 6: Policy actions for systematic change 

12. Dr Tatiana Arrigoni, Researcher, Bruno Kessler Foundation, Italy.  
Results from the FESTA project – Female Empowerment in Science and Technology Academia 
KEF 2: Dealing with gender differences in the early stages of scientific careers 

13. Dr Ingvar Bergdahl, Associate Professor, Umeå University, and Scientific Secretary, Department of Biobank 
Research, Umeå University, Sweden. 
Good and bad ways to deal with sex-gender differences in biomarker and biobank research, and issues I 
would look for as an evaluator of planned studies 
KEF 3: Integrating gender dimension in study design 

14. Dr Thomas Berghöfer, Senior researcher, Deutsches Elektronen Synchrotron, Germany. 
The GENERA project: fostering gender equality and the importance of mixed teams in physics  
KEF 4: Mainstreaming gender at national and field level: new evidence, better measures 
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15. Alison Bert, Editor in Chief, Elsevier Connect. 
Gender in Science - how to make people understand why it matters 
KEF 1: Improving access to experts and knowledge 

16. Prof Gloria Bonder, UNESCO Regional Chair on Women, Science and Technology; GenderInSITE Regional 
Focal Point for Latin America and the Caribbean; Director of the Gender, Society and Policies Area of 
FLACSO Argentina (Latin American School of Social Sciences, Argentina. 
Gender, Science, Technology and Innovation in Argentina: between facts and the mirage of equality 
Parallel 5: Scientific inclusion and diversity in science structures and practices 
KEF 6: Transforming policies in funding, hiring and publishing 

17. Dr Fredrik Bondestam, Director, Unit for Gender Research, Swedish Secretariat for Gender Research, NIKK 
– Nordic Information on Gender, Gothenburg University, Sweden. 
Research Funding and Gender: A Research Review - Conclusions and Challenges 
Parallel 6: Policy actions for systematic change 
Chair, KEF 3: Integrating gender dimension in study design  

18. Dr Hans M. Borchgrevink, Former Special Adviser, International Staff, The Research Council Norway (RCN), 
Norway 
Chair, KEF 4: Mainstreaming gender at national and field level: new evidence, better measures 

19. Prof Jean-Pierre Bourguignon, President, European Research Council (ERC). 
Stimulating Ambitious Bottom-up Proposals by Scientists 
Plenary 2: Assessment of scientific excellence: practices, processes, outcomes 

20. Professor Jean-Pierre Bourguignon President, European Research Council (ERC). 
Stimulating Ambitious Bottom-up Proposals by Scientists 
Plenary 2: Assessment of scientific excellence: practices, processes, outcomes 

21. Prof Simone Buitendijk, Vice-Rector, Leiden University, Netherlands, and Chair of League of European 
Research Universities (LERU) Gender Equality Group. 
Gendered Innovations: the new position paper from LERU 
Panel 5: Realising the full scope of policy impact through strategic alliances among key players 

22. Prof Stephen Curry, Professor, Faculty of Natural Sciences, Imperial College, UK. 
The changing landscape for research metrics 
Panel 1: Assessment of individual excellence: metrics, merits and gender 

23. Lillemor Dahlgren, Head of Operations, gender equality, Swedish Secretariat for Gender Research, 
University of Gothenburg, Sweden.   
Gender mainstreaming in 41 Swedish governments agencies 
Panel 4: Demonstrating the benefits of supporting gender mainstreaming policy in science 

24. Dr Elena Del Giorgio, Research Fellow, STAGES Project, University of Milan, Italy.  
Results from the STAGES project – Structural Transformation to Achieve Gender Equality in Science 
KEF 2: Dealing with gender differences in the early stages of scientific careers 

25. Prof Roseanne Diab, South Africa, GenderInSITE Regional Focal Point for Southern Africa. 
KEF 6: Transforming policies in funding, hiring and publishing 

26. Dr Matteo Grazzi, Economist Competitiveness, Technology and Innovation Division,  Inter-American 
Development Bank (IDB). 
Gender Gaps in Science, Technology and Innovation Activities in LAC Countries 
Parallel 6: Policy actions for systematic change 

27. Prof Gunnel Gustafsson, Director, NordForsk. 
Chair, KEF 5: Nordic Call for gendered science knowledge 

28. Dr Shirin Heidari, Director and Editor, Reproductive Health Matters (RHM), and Chair of the Gender Policy 
Committee, European Association of Science Editors (EASE).  
Topic: Sex and Gender Equity in Research (SAGER) reporting guidelines 
KEF 3: Integrating gender dimension in study design 

29. Prof Margarethe Hochleitner, Professor for Gender Medicine, Medical University of Innsbruck, Austria. 
How to include Gender Medicine in clinical research 
Parallel 3: Gender as cross cutting issue in research and innovation 

30. Florian Holzinger, Researcher, JOANNEUM RESEARCH Forschungsgesellschaft, Austria. 
Results from the gendERC project – Gendered dimensions in ERC grant selection 
KEF 2: Dealing with gender differences in the early stages of scientific careers 
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31. Prof Jackie Hunter, CEO, Biotechnology and Biological Sciences Research Council, UK. 
What can research funders do for researchers 
Panel 2: Assessment of scientific excellence: practices, processes, outcomes 

32. Dr Fiona Jenkins, Senior lecturer, School of Philosophy, Australian National University; Convenor, ANU 
Gender Institute, Australia. 
Which Part of the Story does Unconscious Implicit Bias Capture? 
Parallel 4: Sources and effects of gender bias in career development 

33. Assoc. Prof Shulamit Kahn, Associate Professor, Boston University's School of Management, USA. 
The unequal segregation in science careers 
Panel 4: Demonstrating the benefits of supporting gender mainstreaming policy in science 

34. Dr Judith Kamalski, Head of Analytical Services, Elsevier. 
Elsevier Content and Analytics - Comparing gender authorship across fields 
Parallel 5: Scientific inclusion and diversity in science structures and practices 

35. Prof Ineke Klinge, Visiting Professor, Institute of Gender in Medicine (GiM), Charité Universitätsmedizin, 
Berlin and Chair of Horizon 2020 Advisory Group on Gender. 
Scientific inclusion and diversity in science structures and practices 
KEF 3: Integrating gender dimension in study design 

36. Dr Marike Kolossa-Gehring, Department of Environmental Hygiene, Section Toxicology, Health related 
Environmental Monitoring, German Federal Environmental Agency, Germany.  
Mainstreaming gender into methodologies and human resources development 
Parallel 3: Gender as cross cutting issue in research and innovation 

37. Dr Lisa Kolovich, Economist, International Monetary Fund (IMF), International. 
Gender budgeting for science 
Panel 4: Demonstrating the benefits of supporting gender mainstreaming policy in science 

38. Dr Helga Kumri!, Researcher and Lecturer, Physics Department, University of Stuttgart, Germany. 
Chair, Parallel 3: Gender as cross cutting issue in research and innovation 

39. Prof Marek Kwiek, Director, Center for Public Policy Studies, and Chairholder, UNESCO Chair in Institutional 
Research and Higher Education Policy, University of Poznan, Poland. 
Women in Science: Internationalization, Academic Role Orientation, and Productivity. New Large-Scale 
Evidence from European Universities in 11 Countries 
Panel 5: Realising the full scope of policy impact through strategic alliances among key players 

40. Prof Hilary Lappin-Scott, Pro-Vice-Chancellor, Research and Strategic Development, Swansea University, 
Wales, UK. 
The recommendations for action of the Welsh Government’s Task Force 
Panel 5: Realising the full scope of policy impact through strategic alliances among key players 

41. Prof Heisook Lee, President of Center for WISET (Women in Science, Engineering & Technology), Seoul, 
Korea. 
Impact of and lessons from GS6 Asia-Pacific 
Panel 3: Shaping the Gender Summit's regional and global mission 
Mainstreaming gender research into the implementation of the Sustainability Development Goals (SDGs) 
Parallel 6: Policy actions for systematic change 

42. Prof Carmen Leicht-Scholten, Head of Department GDI "Gender and Diversity in Engineering" and Dean of 
Studies Affairs, Faculty of Civil Engineering, RWTH Aachen University, Germany.  
One size fits it all? Perceptions of young male and female researcher on career perspectives in STEM 
Parallel 5: Scientific inclusion and diversity in science structures and practices 

43. Prof Petra Lucht, Guest Professor on "Gender Studies in Engineering", Technische Univerisität Berlin, 
Germany. 
De-gendering STEM: Lessons learned from the physics lab 
Parallel 3: Gender as cross cutting issue in research and innovation 

44. Eva Lübke, Integration Team - Human Resources, Gender and Diversity Management, RWTH Aachen 
University, Germany. 
Results from the FESTA project – Female Empowerment in Science and Technology Academia 
KEF 2: Dealing with gender differences in the early stages of scientific careers 
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45. Prof Jacques Mairesse, Professorial Fellow, Maastricht University, Netherlands.   
Does gender affect scientific productivity: looking at Physics 
Panel 1: Assessment of individual excellence: metrics, merits and gender 

46. Prof Shirley Malcom, Head, EHR, AAAS; GenderInSITE Co-chair. 
Chair, KEF 6: Transforming policies in funding, hiring and publishing 

47. Dr Kirsten McEwen, Career Development Fellow, Faculty of Medicine, Imperial College London, UK.  
Sex, stem cells and regenerative medicine 
Parallel 1: Representing human diversity in biomedical research 

48. Dr Anne McMunn, Professor of Comparative Politics and Inequality Issues, Nijmegen School of 
Management, Radboud University Nijmegen, Netherlands 
Gender perspectives from the ERC evaluation panels  
Parallel 2: Gender perspectives from the ERC: From application to funding 

49. Dr Jörg Müller, Senior researcher, Internet Interdisciplinary Institute, and Coordinator GenPORT, Spain.  
GenPORT - Your Gateway to Gender and science 
KEF 1: Improving access to experts and knowledge 

50. Dr Annalisa Murgia, Research Fellow, Department of Sociology and Social Research, University of Trento, 
Italy. 
Results from the GARCIA project – Gendering the Academy and Research: combating Career Instability and 
Asymmetries 
KEF 2: Dealing with gender differences in the early stages of scientific career 

51. Dr Mihaela Nica, Value & Access Manager, Novartis Farma, Italy. 
Post-hoc analysis of gender effects in therapeutics 
Parallel 1: Representing human diversity in biomedical research 

52. Dr Sabine Oertelt-Prigione, MScPH, Junior Research Group Leader "Gender in Prevention and 
Implementation”, Institute of Gender in Medicine, Charité – Universitätsmedizin, Germany. 
Implementation strategies for gender-sensitive public health practice 
Parallel 4: Sources and effects of gender bias in career development 

53. Dr Ingeborg W. Owesen, Senior Adviser, BALANSE-program coordinator, Research Council of Norway 
(RCN). 
The Norwegian Balanse-programme 
KEF 5: Nordic Call for gendered science knowledge 

54. Dr Rachel Palmén, Researcher, notus applied social research, Spain. 
Chair, KEF 1: Improving access to experts and knowledge 

55. Dr Lei Pan, Content & Analytics Product Manager, Elsevier. 
Elsevier Content and Analytics - Comparing gender authorship across fields 
Parallel 5: Scientific inclusion and diversity in science structures and practices 

56. Dr Anne Pépin, Director, Mission for the Place of Women at CNRS, Centre National de la Recherche 
Scientifique (CNRS), France. 
Gender equality and gender mainstreaming in the ERA: findings and policy recommendations from GENDER-
NET ERA-NET 
KEF 4: Mainstreaming gender at national and field level: new evidence, better measures 

57. Dr Sanne Peters, Research Fellow in Epidemiology, The George Institute for Global Health, Nuffield 
Department of Population Health, Oxford Martin School, University of Oxford. 
Sex differences in risk factors for cardiovascular disease: large-scale meta-analyses summarising all available 
evidence 
Parallel 1: Representing human diversity in biomedical research 

58. Assoc. Prof Barbara Poggio, Vice Rector and Responsible for Equality and Diversities Policies, University of 
Trento, Italy.  
Results from the GARCIA project – Gendering the Academy and Research: combating Career Instability and 
Asymmetries 
KEF 2: Dealing with gender differences in the early stages of scientific careers 

59. Dr Elizabeth Pollitzer, Director, Portia Ltd, Gender Summit co-founder, UK. 
Chair, Panel 3: Shaping the Gender Summit's regional and global mission  
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WOMEN AND DISTANCE EDUCATION:  
Challenges and Opportunities  

Written by Christine von Prummer  
Routledge; 1st edition (October 12, 2000), Routledge Studies in Distance Education 

Series, ISBN -10: 0415232589,  ISBN -13: 978 -0415232586  Hardcover 240 p p.  

 
'Though  some of the findings of this research based 
book may not be applicable to all distance learning 
situations and to all women learners everywhere, it 
does flag up some very pertinent issues for 
consideration. It makes one acutely aware of some of 
the barrie rs, which some women face when they enter 
distance learning institutions and beckons the 
designers to listen closely to all potential learners so 
that they can accommodate their needs in the d istance 
learning experience.'  

Cheryl Ann Armstrong,  
Teaching in  Higher Education  

 
This book provides valuable insights into the situation 
of women in distance education around the world. A 
wide variety of evidence from different countries 
supports the conclusion that open and distance learning 
has the potential to pro vide equal opportunities in 

higher and continuing education and that these are currently being missed. The author 
provides conclusive evidence that distance education, while involving a degree of risk to 
the stability of families and relationships, etc., n evertheless offers women a chance 
which, on balance, is worth taking. The author says that it is up to distance education 
policy makers to provide a framework for women students which will limit the risks and 
maximise the opportunities. Drawing on fascinat ing case study material, this 
book  presents vital information for these policy makers . 
 
ABOUT the AUTHOR 

Christine von PRUMMER  holds degrees from  Smith College/USA (B.A.), 
Konstanz University (M.A.) and Dortmund University (Ph.D). She  was Senior 
Researche �U�� �D�Q�G�� �+�H�D�G�� �R�I�� �W�K�H�� �(�Y�D�O�X�D�W�L�R�Q�� �8�Q�L�W�� �D�W�� �W�K�H�� �*�H�U�P�D�Q�� �)�H�U�Q�8�Q�L�Y�H�U�V�L�W�l�W���� �D��
single -mode distance teaching university. For 34 years -from 1978 until her 
retirement in 2011 - her institutional research spanned a wide range of issues 
such as access and exclusion, choic e of subject areas, use of technologies, 
learning styles and the evaluation of courses and curricula. Since the early 
1980s, her research and writing have focused on gender in distance education 
and gender issues in virtual, open, and distance learning env ironments and has 
done comparative research on the situation of women in distance education in 
Germany and Britain.  She is co -author of the seminal paper Support and 

Connectedness. The Needs of Women Distance Education Students  (1990) and the author of 
Wom en and Distance Education: Challenges and Opportunities  (2000). Currently she is analyzing 
the data of a large -�V�F�D�O�H���V�X�U�Y�H�\���R�Q���W�K�H���V�L�W�X�D�W�L�R�Q���R�I���Z�R�P�H�Q���D�Q�G���P�H�Q���V�W�X�G�\�L�Q�J���D�W���W�K�H���)�H�U�Q�8�Q�L�Y�H�U�V�L�W�l�W��
which she conducted in 2011. She continues to work as a consultant  on distance education research 
and on gender issues in ODL and e -learning.  
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�.�$�7�(�¶�V���6�7�2�5�< 
�³MY OPEN UNIVERSITY EXPERIENCE �  ́

 
Kate CRUDGINGTON  

 
 
What do you do when you hit eighteen, go to university to study Drama & 
Literature, and realize  you've made a whacking -great mistake? Well, I'll 
tell you.  
 
 

You spend a solid month in your campus bedroom panicking in 
silence. To distract yourself from your anxiety, you listen to 
Kings of Leon's 'Sex on Fire' on repeat, and spin in circles on 
your swivel chair. You occasionally venture outside, wandering 
to Tescos to buy rotisserie chicken (and DVDs, so many DVDS ). 
You try to ignore the state you're in, but feel like imploding 
when anyone asks you: 'How's uni going!?' You let the panic 
build, and build, until you finally realise:  'I have  to get out. I 
have to get out -  NOW' . You eventually find the courage to tell 
your parents this. You tell your Mum first (she's just forked out 
for a celebratory Pizza Hut on her first visit to see you). She's 

shocked, concerned, and goes home to tell your Dad. He picks you up from the train 
station later that night, with half the contents of your bedroom packed in to your bags. 
You insist to them both you'll do absolutely anything if they let you quit university, and 
move back home.  
 
They try to talk you out of quitting, but eventually oblige you because they love you, and 
they're concerned your skin now has the texture of a rotisserie chicken. You break the 
news to friends and teachers: everyone thinks you've made a life -altering mistake, but 
you  know  you haven't, regardless of how awful it feels (and how chicken - like your skin 
is).  
 
The above is what happened when I quit university in 2008. I came home with a sense of 
simultaneous relief and dread to reassess my options. I was an A -grade Drama an d 
English student at my secondary school, as well as Head Girl (a title I wish I'd never 
accepted). When news spread that I couldn't hack university, it was an absolute shocker. 
'Clever Kate' had failed. Oh dear...  
 
I was out of work for three months, so I  hit -up the job centre for pennies. I was 
distraught;  I didn't know what to do. Fortunately, I found a part - time job after three 
months of panic, got off benefits, and realized  I still had that burning desire to learn, to 
know more.  
 
I considered higher e ducation again, but knew I couldn't handle another campus 
university. I looked to The Open University for inspiration and that's exactly what I found.  
 
I discovered a network of like -minded students and skilled tutors whose united goal was 
to achieve educa tional and personal success.  
 
I began studying English Literature with The Open University part - time in 2009 and last 
week I finished my final module, completing my degree. My first act as a deadline -free 

http://www.huffingtonpost.co.uk/kate-crudgington/
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adult was to play David Bowie's 'Heroes', full bla st, prancing round my bedroom. For the 
entirety of the song I felt infinite. When the music stopped, I wanted to cry. Six years  of 
my life, over . 
 
I began reminiscing with an intensity that would shame Uncle Albert from Only Fools and 
Horses . I remembered how hard it was to convince people The Open University was a real 
university, and that I was a legitimate student (difficult to do that when you're 
reading/crying over Beatrix Potter's Peter Rabbit as part of your Children's Literature 
course). Friends and  family made jokes about my 'fake' degree, but I took it all in my 
stride, because I was running this educational marathon for a reason. I will graduate with 
a BA Hons degree in English Literature in September. That's right: a real  degree.  
 
My degree took six years instead of the traditional three because I opted to study part -
time. This meant I could gain financial support, so I avoided accruing hefty student debts.  
 
I kept my part - time job, and this funded all of my weekends at The Pink Toothbrush 
(90% o f weekends in a year), and several trips down to Brighton to see my friend John, 
who was studying at Sussex University. I've managed to squeeze a lot of living and 
laughing in between my deadlines and work schedule, but there were times when I 
genuinely th ought I might implode from the stress of it all.  
 
These were dark days. I was not prepared for the crippling loneliness of being an Open 
University Student. My 'days off' were actually days on the books, on the laptop, on the 
edge of sanity, trying to cram  in as much information as my little walnut brain could take. 
I'd stare blankly at my laptop screen, silently willing my grey matter in to action. It 
wouldn't respond and the frustration was ridiculous; I'd panic, talk in a gibberish rage to 
my Mum, then r un upstairs to cry for a solid thirty minutes. I'd snot out all the fear, have 
a pep talk with my reflection, then return to the laptop to write like a beast.  
 
Fortunately, encouraging emails from tutors and student forums bursting with similar 'I 
CAN'T D O IT, HELP ME!' messages, reassured me that it was normal to feel paralysed and 
lonely when deadlines approached. (I also discovered that power naps were the ultimate 
ally on deadline days, and this made the crying/snot less frequent).  
 
ANYWAY, ENOUGH COMP LAINING: Now for t he Praise  
 
I have always relied on literature to help me process things. I cite Roald Dahl's Matilda  as 
one of my earliest and closest friends (I'll allow a 10 second laughing break here). She 
knew books weren't for 'boffins' (classic yea r six banter) and your mind is an immensely 
powerful instrument which needs to be tuned, and re -tuned with all kinds of new 
information. It's this desire to devour the written word which made me choose The Open 
University and why, despite my initial trauma tic entry into higher education, I never gave 
up.  
 
Regardless of what was happening at work or in my personal life, I always felt I could hit 
the books and everything would be fine. The quiet, inner knowledge that I was 
consistently working towards somethi ng kept me going for six strong years. People who 
insist they 'don't read' don't realize  what they're missing.  
 
I'm all for living in the real world and putting yourself in the way of experience, but 
vicarious experiences is  equally as valid.  
 
I'm glad I  have travelled through the minds of some of the most intelligent writers in the 
English language in the company of The Open University. (If you think I'm nuts,  a recent 

http://blog.theliteracysite.com/fiction-readers/?utm_source=social&utm_medium=twc&utm_campaign=fiction-readers&utm_term=20150605
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study has proved readers of fiction tend to have higher empathy levels aka are really 
quite nice, lovely people)  
 
It was this intense belief in the power of the written word which made  me set the 
following target for myself: in my last two years of studying, I vowed to score a minimum 
of 70% on all assignments.  
 
In between the working, panicking, and being hung -over, I excelled this target and 
scored between 80 -85% on my essays.  
 
Some times I had to ask for extensions (ill health played a major role in this), and 
sometimes I had to sit up until the wee hours, then wake up at 5am before an 8 hour day 
at work to meet the seemingly unachievable deadline. Now, all of that sweating and 
study ing is over, and I'm strangely sad that the student chapter of my life has come to a 
close. It's time to set myself new targets (preferably ones that don't have deadlines too).  
 
If you find yourself in the same situation as I did 
when I first considered u niversity, please don't panic, 
please don't think you've ruined your life, and for the 
love of God: PLEASE DON'T WASTE ALL OF YOUR 
SAVINGS ON ROTISSERIE CHICKENS .  
 
Stand up, take a deep breath, accept it's not working 
and  look at The Open University's website . If you're 
hesitant about starting, my advice is to pick a module 
that appeals to you, and go for it . 
 
The Open University is D.  I.  Y for the mind. With the 
tools they provide, you'll be able to buil d something 
useful, sustainable and concrete. If you want it, you 
can have it, all you have to do is apply yourself and keep going, regardless of how hard it 
gets. You can  do it, and you won't regret trying.  
 
�(�'�,�7�2�5�¶�V���1�2�7�(���� 
�L�Q�W�:�2�-�'�(�¶�V�� �W�K�D�Q�N�V�� �J�R�� �W�R�� �G�H�D�U��Kate CRUDGINGTON  for her tolerance and giving us her 
kindly re -publishing official permission.  
 
This art cile is published by : 
Crudgington, K. (2015). My Open University Experience , The Huffing ton Post, Updated on 
09.06. 2015, U nited Kingdom. Also you can reach its orginal from 
http://www.huffingtonpost.co.uk/kate -crudgington/open -university_b_7543472.ht ml  

http://blog.theliteracysite.com/fiction-readers/?utm_source=social&utm_medium=twc&utm_campaign=fiction-readers&utm_term=20150605
http://www.open.ac.uk/
http://www.huffingtonpost.co.uk/kate-crudgington/
http://www.huffingtonpost.co.uk/kate-crudgington/open-university_b_7543472.html
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THE ROLE AND FUNCTION OF  
DISTANCE EDUCATION  WORLD FROM  WOMEN PESPECTIVE: 

Interview  with  
Aysel OZFIRAT  for intWOJDE  

 
Interv iewed by Harun SERPIL  

intWOJDE , Anadolu University,  
Eskisehir, TURKEY  

 
Distance education is a powerful and growing force in educat ion system 
of any country and especially in developing countries all  around the 
world . It enables large number s of individuals  to access educational 
opportunities which might not be possible through conventional system 
of education. Harun SERPILf r rom  int WOJDE team, has interviewed with 
Ms Aysel OZFIRAT who m she worked at the Educational Technologies 
General Directorate (now,  name is changed as  Innovations and 
Educational Technologies Directorate)  of the Turkish Ministry of 

Education  between 1993 and 2005 .  
 
Being a part of  the administration team, s he was involved in various aspects of distance 
education applications of  the  Ministry of Education . These applications are  Open High 
School, Vocational Open High School,  Public Primary School , Vocational and Tech nical 
Open Education School , and Vocational Proficiency Certificate  programs �����2�X�U���³�,�Q�W�H�U�Y�L�H�Z�´ 
section will start with her  vie ws on distance education from the point of view of the  
Ministry of Education which started in the 1990s. Purpose of this interview was to explore 
her experience, feelings, perception about distance learning/ education  application in her 
working life . For this purpose semi -structured interview was constructed to have the 
complete and in -depth and valid  information regarding distance edu cation applications of 
the Ministry of Education in Turkey .  
 
Int.WOJDE:  Hi ! How are you?  Can you tell us who Ms Aysel OZFIRAT is ? 

ANSWER:  I am fine , thank you . I am glad to have this opportunity to share 
my experiences about distance education  applicatio ns of our National 
Ministry of Education  -MONE-. The information I am going to give about 
distance education applications in Turkey will reflect only the works a t the 
time when I worked at MONE. I graduated from the Samsun Education 
Institute Turkish Langu age Teaching, and started teaching at Sokullu 
Mehmet Pasha Middle School in Ankara. I completed  the License  

Completion program of the Anadolu  University , Open Education Faculty  which is a  
distance education program provided to teachers graduated from three -year university  
program. While teaching, I  also attended  to the Ankara University Communication 
Faculty .  
 

Later  on , I participated in 
the Public Administration 
Proficiency  Program of the  
Public Administration 
Institute for Turkey and the 
Middle East (TO DAI E) . This 
program offered  MA degree, 
and my MA thesis was  on  

�³�7�K�H�� �(�[�D�P�L�Q�D�W�L�R�Q�� �Rf t he Educational Radio Programs Produced by the  Film Radio 
Television Education Center , And the Effects of Those Programs on the  �6�W�X�G�H�Q�W�V�´. I 
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became a part of this institutio n later on and worked fo r  14 years serving the distance 
education system  at different parts and levels starting from working as a designer and 
script writer to working as deputy general director .  
 
Int.WOJDE:  What are your views or perceptions about distan ce education?   
How distance education supports your countr y�¶�V���H�G�X�F�D�W�L�R�Q���V�\�V�W�H�P�"�� 

ANSWER: First of all, there are naturally many changes, new 
developments in distance education every day. In this interview, 
the information I am going to give about distanc e education 
applications in Turkey is going to cover only the works at the time 
when I worked at MONE. I consider distance  education/learning  as 
a significant part of the whole education system as it provides  
lifelong learning . It is important also because , with the rapid 
developments in technology, it enables a greater number of people 
to access education . Disadvantaged individuals have the 

opportunity to receive education through distance education. It also provides variety in 
the educational services. Distance education  is a second chance for some people and a 
first opportunity for the others.  Through distance education, many individuals have the 
opportunity to access education independent of time and space, and thus the number of 
educated people in our c ountry increases .  
 
Int.WOJDE:  How was your job experience at Ministry of Education regarding  distance 
education/learning? What are the major differences you perceived during  the job in 
distance and traditional learning applications of the Ministry of Edu cation?   

ANSWER: I took part in the  establishment of some the 
distance education schools, and in the formation of 
education and teaching services those schools provide. I 
also , worked in the initiation process of the certificate 
programs. I would like to give a brief description of the 
distance education programs of the MONE. Open High 
School (OHS) and Public Primary School  (PPS) provide  
education with distance education materials and give 
diploma. There is course completion system in the OHS, 
and class co mpletion system in the PPS. In Vocational  
Open High School (VOHS), which uses course completion 

system, vocational subjects are given through face - to - face education, and culture 
subjects are given through distance education materials. The VOHS students do their 
apprenticeship in enterprises  to receive a certificate before they obtain VOHS diploma. 
And finally, in Vocational and Technical Open Education School (VTO ES), students receive 
the theoretical information through distance education while working at t he enterprises . 
They receive vocational qualification cer tificate according to their success at the 
workplace and the examination they take, and can start their own businesses with this 
certificate. Distance education is different from the traditional scho ol system in that it 
provides individuals to access education through technologies such as satellite, internet, 
video, audio, graphics, computer, multimedia technologies. It also has the advantage of 
accessing education/learning without time, space, and ag e limitations unlike traditional 
schooling. The course completion system is another advantage of the distance 
education/learning over traditional education system.  
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Int.WOJDE: According to you , w hat are the advantages of distance   
education model  of learn ing over traditional mode l of learning?  

ANSWER: I f we should speak in general terms, the flexibility, 
�S�U�R�Y�L�G�L�Q�J�� �O�H�D�U�Q�L�Q�J�� �D�W�� �R�Q�H�¶�V�� �R�Z�Q�� �S�D�F�H���� �E�H�L�Q�J�� �L�Q�G�H�S�H�Q�G�H�Q�W�� �R�I�� �W�K�H��
classroom environment, and having no age limit  are the most 
significant advantages of dis tance education/learning over 
traditional model of learning .   
 
 
 
 
 

Int.WOJDE:   According to you , w hy people  prefer attending   
distance education instead of traditional education?   

ANSWER: Female and male individuals who were not sent to school, ones 
who  could not go to school for the various reasons, the ones who did not 
somehow have access to schooling, and the ones who has to work and 
study at the same time, and finally, the ones who refuse to receive 
traditional education prefer distance education ins titutions. Distance 
education programs are preferred to traditional education for reasons 
such as giving a second, third chance, and being independent of time, 
space, and age.  

 
Int.WOJDE: How does distance education contribute to  the welfare of women in t he  
country ? What other measures does your country have to take for women development?  
Did you have any different distance education applications for women who are considered 
as the disadvantaged group ?  
ANSWER: Distance education help women obtain a profes sion, earn their living through 
this way, and thus have economic freedom and become equ al individuals in the society. 
Only through the education received, can women  then become better informed and 
conscious individuals and mothers which are  crucial for the  development of a society.  
 
Int.WOJDE: Which aspects of distance education  
in your country should  be improved  more ?  
ANSWER: Distance education programs should be very well designed with m ore inclusion 
of new/advanced technologies  in -servic e teacher trai ning program s, diversification, 
increasing the certificate programs and their countrywide distribution.  
 
Int .WOJDE:  What are your suggestions for distance learners?   

ANSWER: Distance learner s may become distracted and confused as they 
experience somethin g very different than the traditional classroom 
environment which may cause failure.  
 
I suggest dist ance education students to plan  their study program/timing  
well, and to develop disciplinary strategies to follow their plan.  Distance 
education/learning r equires study and research discipline.   
 

Int.WOJDE:  What are your suggestions for distance education teachers?  
ANSWER: Distance education teachers need to apply DE methods and techniques 
consciously  within contemporary curriculum , use  DE tools effectively , and employ 
applications/activities to keep their students active. We should keep in mind that those 
are the basic factors directly affecting the student success in DE. There should be 
activities to encourage students do research.  
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Int.WOJDE:  What are y our suggestions for distance education administrators?   
ANSWER: Orientation training should be provided for both students and 
teachers of distance education. DE students and teachers need to be 
informed that they are a part of the distance education/learn ing practice. 
Quality student and teacher materials should be prepared and distributed 
with care. Provision of examination safety is also important.  
 
Finally, DE administrators need to take every step to provide up - to -date 
contemporary DE �L�Q�V�W�L�W�Õ�W�L�R�Q�V�� �D�U�Rund the world, should obse rve their 
applications , to be in contact with  their f orei gn colleagues for sharing new 

developme nts and their implementation into practice, and so on.   
 
Int.WOJDE: What were the areas  of d istance education  application  that your di stance 
education experience covered  apart from the Open High School, Vocational Open High 
School, Public Primary School, and Vocational and Technical Open Education School?   

ANSWER: Apart from the distance education 
schools I mentioned,  MONE Information 
Management, and Computer Programming 
courses were initiated in collaboration with 
the Sakarya University  in 2002 -2003 
academic -year s. I took the responsibility of 
the work in this process, and was actively 
involved in the planning of the service. Those 
prog rams provided the same opportunity for 
both university and high school students, 
and the credits they obtained through those 
programs were accredited in their diplomas 
and grades. The program was available also 

for the individuals outside the school who wa nted to learn computer programming or 
information management.  I was also actively involved in the preparation of a pilot 
project in collaboration with the Sakarya University  which is The  Language Learning 
Certificate program via internet in 2003 -2004  acad emic -years . 
 
IntWOJDE : Did you have different applications to provide support  
for the education of women and girls at the MONE  
distance education schools?   
ANSWER:  We provided face -to - face education to increase the school achievements of 
women at  Public Primary School s.  
 
K12 Learning Centers were established in different provinces in collaboration with 
UNICEF to provide face -to - face education. Suitable physical conditions were provided to 
mothers to come to the centers with their children.  
 
Int.WOJDE: As a woman,  what would you p ropos e to  be pa id attention  or  what  do you 
consider that should  be done for a more  effective  education of women  with  regard to 
distance education?   

ANSWER: Women, especially those living in rural areas, need to be 
informed about  the distance education programs they can attend. They 
need to be informed that attending distance education  programs would 
not prevent them from doing their household duties. They need to be 
informed about and encouraged to attend different programs towar ds 
acquiring a profession.  
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Int.WOJDE: You must have had interesting experiences during your work with the 
distance education institutions of the MONE. Could you tell  us some of those ? 

ANSWER: Distance education  is a significant opportunity for th ose 
im prisoned (victims of misfortune). Thus, we had a large number 
of students in prisons. At on ce, we went to the Eskisehir Prison to 
give the diplomas of our graduates there. It was a very touching 
experience for all of us as a whole, but one thing made us 
speechless. When we asked one of the graduates the time of his 
release, he said he was sentenced to death.  
 
�³He knew he was going  to be executed but had not 
given  up education � .́  
 

I have always been proud of what we did as a distance education providing ins titution. 
We had a father and son receiving their diplomas at the same time. One of our students 
was a shepherd who completed school with a high degree. According to him, he owed his 
success to the radio programs that he was listening to while shepherding his herds.     
 
Int.WOJDE: Have  you ever face d gender discrimination at your institu tion ? 
ANSWER: I have never experienced any kind of gender discrimination regarding my 
administrators or workers. However, research show that gender discrimination against 
w omen is quite widespread not only in our country but also worldwide.  
 
Int.WOJDE:  Our highly thank s go to Ms Aysel OZFIRAT for sharing her distance 
education/learning experiences as distance education student, and as staff in MONE as 
women with int.WOJDE  w hich we consider valuable for our readers . Once more , many  
thanks to you for spearing time to  us.  
ANSWER: It is my pleasure to be given the opportunity to share my experiences regarding 
distance education/learning. My all resp ects go to the intWOJDE reader s. And also, happy 
new year to all them. December, 2015 . 
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THE ROLE and FUNCTION OF DISTANCE EDUCATION  
WORLD FROM  WOMEN�¶�6 PESPECTIVE: Interview  with  

�'�U�����*�•�O�V�H�U���$�F�D�U���'�2�1�'�8�5�0�$�&�,���I�R�U���L�Q�W�:�2�-�'�( 
 

Interv iewed by Harun SERPIL  
intWOJDE , Anadolu University,  

Eskisehir, TURKEY  
 

Distance education  -DE- has  an increasingly  powerful  impact on  the 
education systems around the world and plays an especially vital role in 
the  education of  developing countr ies. It enables a large number  of 
populations to access educational opportunities which would  not be 
otherwise possible through conventional system s of education. A s being 
a member  int.WOJDE team, Harun SERPIL has  interviewed with Asst. 
�3�U�R�I���� �'�U���� �*�•�O�V�H�U�� �$�F�D�U�� �'�2�1�'�8�5�0�$�&�,��from Zirve University, I stanbul, 
Turkey.  �2�X�U�� �³�,�Q�W�H�U�Y�L�H�Z�´�� �V�H�F�W�L�R�Q�� �V�W�D�U�Ws with her views o n distance 

lea rning/education practices . This semi -structured interview aims  to benefit from  her 
experience s, feelings, and perception s about distance learning/education by eliciting her 
deep  insights  on the issue .  
 
Int.WOJDE: What is your overall view  on  distance education? How do  you think  distance 
education suppo rt s the  education system  in Turkey ?  
Dondurmaci:  Distance education  is getting  more and more popular around the World . I 
think IT technologies are crucial in such popularization . The tremendous development in 
mobile devices has made this type of education particularly more relevant and prominent . 
Distance education  system is a very important tool in making education accessible in the 
remote corners of our country , and achieving " life - long " educat ion goals . In the countries 
where the number of academic staff is inadequate, current academic staff can serve the 
whole country only through d istance education  system s. Therefore, DE  also needs to be 
factored in determining education policies . In Turkey, distance education has now 
become and important component within the higher education system .  
 
Int.WOJDE: How has your job experience  been  with  distance education/learning? What 
are the major differences you have encountered  during your distance learning career  in 
private versus  gover nment sector?   

Dondurmaci:   I have bee n involved in DE  since 
2002 . During this time, first I worked for  
Ahmet Yesevi International Tu rk ish -Kazak h 
University and then for  Zirve University , where 
I am still working at . I have w orked especially 
in the launching and managing of such 
systems, so I can definitely say that I am 
experienced in  the field of distance education . 
Based on my professional experience, I can say 
that there is growing attention paid to distance 
education both  by the private and the public 
sectors in Turkey . The private sector sees 
distance education as an effective way of 

cutting training expenses  for their staff .  
 
Moreover, they use  distance education tools to introduce and promote their products . The 
tradit ional methods of education in the public sector are  being replaced by distance 
education  methods . If we are to think of the private foundation universities as a type of 
public institution , the most important development is can be said to have been occurrin g 
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in this area . We are witnessing that almost all the u niversit ies are interested in the issue 
of d istance education  and most have begun to serve through this medium . We also see 
that some DE projects are under way in other public institutions . For instanc e, Ministry of 
National Education and Ministry of Health  are seriously interested in this issue  and are 
offering  distance education  activities . Considering the issues I have mentioned , it is clear 
that the private sector is especially focusing on in -servic e staff training, and the public 
sector is aiming to extend its already available formal education to the wider society 
through DE . 
 
Int.WOJDE:  What are the a dvantages of DE  compare d to the traditional model of 
learning? And why do people go for distance e ducation instead of traditional education?  
Dondurmaci:  The biggest advantage of DE is its independency from time and place, 
clearing the way for personal learning . The student is able to plan his/her own learning 
processes. This is the greatest distinctio n DE has compared to the traditional learning 
model . Another advantage concerns the students that have to work full - time . Such 
students do not have any education opportunities outside of d istance education . In 
addition, when the specific nature of  " life - lo ng learning "  is considered, this type of 
distance education becomes imperative . It is one of the best methods of learning for 
disabled learners as well . Distance education  system s also enable academic  staff  living 
abroad to  get directly involved in the tea ching activities in Turkey . Also, the academicians 
living in the western part of Turkey are able to teach the students living even in the 
remotest towns of our country .  
 
Int .WOJDE: How does DE contribute  to  the welfare of women in Turkey ?  
What other meas ures need  to  be  take n to improve it ?  
Dondurmaci:  In Turkey where 26% of the working population is made up of women , 
women are not duly represented in the professional life . Therefore, their education needs 
to be improved urgently .  
 
That means housewives must be a part of the business life, which requires proper 
education . We find DE as the most appropriate method to deliver education at all levels to 
their homes . Completing secondary education,  receiving higher education or acquiring 
another profession ca n only be made possible for them in this way . The educated 
housewives can also work as teachers  in this  system .  
 
Int.WOJDE: Which aspects of distance education in Turkey   
need to be improved and how?  

Dondurmaci:   In order for DE in Turkey to progress up  to the desired 
level, first and foremost the existing educational practices in this field 
need to be revised . In particular, Computer and Instructional 
Technologies  ( ICT ) programs need to be revised and the students 
should be trained in  subjects like dist ance education  technologies , 
content quality , and academi c quality . Further , initiatives to produce 
such software in Turkey should also be launched . For example, Learning 
Management System s, virtual  classrooms , content production tools , 
performan ce anal ysi s tools  and such product development activities 
should be supported , and by revising the ICT program  curricula , the 

students studying in these departments must be encouraged to work in  collaborative  
�S�U�R�M�H�F�W�V���Z�L�W�K���V�R�I�W�Z�D�U�H���S�U�R�G�X�F�H�U�V�����,���G�R�Q�¶�W���W�K�L�Q�N���Z�H���Z�L�O�O���Ee able to achieve the national DE 
objectives specific to our country just by importing all the software .  
 
I strongly believe that Turkey has to become a producer of d istance education  
technologies  at all levels, for which  it has to execute  effective educa tion planning .     
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Int.WOJDE:  What are your suggestions for distance learners?   
Dondurmaci : For the d istance education  students to be able 
to fully benefit from the opportunities of provided by this 
system, they must first grasp the  purpose of this system .  
This  system  requires the student to plan his/her own 
learning . Therefore, the student needs to learn how to use 
the presented tools well . For example, course content is one 
of the most important learning tools and that is why the 
student has to focu s intensively on the course content, 

according to his/her study plan . The student in a virtual classroom is also expected to 
follow the courses very carefully . However, to be able to do all these activities he/she has 
to have the proper requisite equipment . For v irtual  classroom applications,  th e student 
will obviously need a broadband internet connection .  
 
He/she has to perfectly understand the messaging , forum parti cipation, taking online 
tests, and interaction functions of LMS, otherwise he/she cannot e ffectively benefit from 
the system den.  
 
Int.WOJDE:   What are your suggestions for distance education teachers?  
Dondurmaci:  Distance education instructors need to pay attention to some points . First of 
all, they have to have more robust technical equipment  and structure than their students 
because they are the broadcasters in virtual classrooms and  that necessitates proper  
internet band capacity .  
 
The c amera  and sound  system  must also be of high quality . DE instruct ors are expected to 
have prior training  in how to use LMS and virtual  classroom software . Most importantly , 
instructors need to have a facility  with this education method and be competent users of 
computer technologies .  
 
Int.WOJDE:  What are your suggestions for distance education administrators ? 

Dondurmaci:   It is critical that d istance education  administrators  
are aware that DE technologies  are constantly evolving and act 
accordingly . Since DE differs from the traditional teaching 
methods , the administrator must first focus intensively on the 
organizational structure of DE . New professional DE positions are 
emerging .  
 
The work definitions of the conventional educa tion do not meet 
the needs of distance education . I would recommend that 
administrators be very selective in hiring for their  distan ce 
education  organiza tions  and try to pick ICT  graduates . Also, in 
choosing the LMS, content development  and virtual  classroom 
software, national products should be given priority . Setting up 

the technical infrastructure is also crucial . Especially the vir tual  classrom servers  must be 
powerful and the  internet ban d capa cit ies must be easily upgradable when necessary . 
 
Int.WOJDE: What changes would you propose for distance education , and what would be  
the  possible  disadvantages for women?   
Dondurmaci:  I beli eve that, as DE course content,  video -based ones should play a more 
prominent role because I have observed that students prefer to watch video 
presentations rather than reading traditional course content or coursebooks . I suggest 
course content s be  produc ed via  " I nteractive  Video"  method . Further, I think that 
television - �E�D�V�H�G�� �O�H�D�U�Q�L�Q�J�� �F�D�O�O�H�G�� �³�7- �O�H�D�U�Q�L�Q�J�´�� �F�D�Q�� �D�O�V�R�� �E�H�� �L�Q�F�R�U�S�R�U�D�W�H�G�� �L�Q�W�R�� �'�(. None of 
these will pose a disadvantage for women .  
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Int.WOJDE: As a woman,  what do you think would be more effective   
or helpful  for  women  with  regard to their distance education?  

Dondurmaci:  If we look at this question from the perspective of 
�Z�R�P�H�Q�¶�V benefiting from  distance education  activities as students , I 
believe the system  can be used as a medium to implement the 
economic and social policies targeting women .  This medium can be 
used as a social and economic education tool to teach women what 
their rights are, how they can participate in the economic activities , 
how to become micro entrepreneurs , how to market their handcrafts  
and so on . It is obvious that especially for those women spending 
much of their time at home;  this system  could offer great opportunities 
and benefits . Such training programs for women should be increased , 

and vocational  program s to facilitate t heir integrati on i nto the economic system should 
be prioritized . As a women myself , I strongly propose that by revising the d istance 
education  proje cts in Turkey ,  the projects focusing on women should be given higher 
priority than others and �L�W�¶�V�� �K�L�J�K�� �W�L�Pe such a process using distance education methods 
be started . I believe that by providing distance education options for the housewives who 
want to get education but am  unable to do so due to their physical restrictions, their 
contribution to the developme nt of our economic system  can be increased .   
 
Int.WOJDE: You  must have experienced some  interesting  cases and episodes  
in your career . Do you have any such memories you can not forget ? 
Dondurmaci:  I have been working in the  distance education  field for a lmost 13 years now, 
so naturally I have come across many interesting and proud cases. I would like to tell you 
one such anecdote . Working now as part of the  distance education  system  administration, 
one of our past students sent me this message : " My dear t eacher , I am one of your 
distance education students from Posof .  
 
I am a  civil servant here . Living  right on the country border and  having a freezing  winter 
here and it is impossible to go out . At the moment  my  whole family is by  the computer 
watching  a l �H�F�W�X�U�H�� �E�\�� �%�R�÷�D�]�L�o�L�� �8�Q�L�Y�H�U�V�L�W�\�� �S�U�R�I�H�V�V�R�U�� �)�L�N�U�H�W�� �+�R�F�D�� �R�Q�� ���&�R�P�S�X�W�H�U��
Architecture" in virtual class.  What a great blessing, my dear teacher! "  
 
Int.WOJDE: Have you ever face d gender discrimination  
in any of the places you have worked ? 
Dondurmaci:   No, never .  
 
Int.WOJDE: Which organizations have you worked for so far ? 
Dondurmaci:  I started my career by working in the  automation project for the General 
Directorate of Monopolies . This  proje ct  covered  the  General Directorate of Monopolies ' 
large and extensive net work of factories, tobacco leaf processing centers and sales units . 
As the chief engineer of the Project, I mainly managed the finan cial proje cts . Then I 
moved on to the private sector and  worked as the Education Director  in Ant Education .  
 
Afterwards I w orked as a  free - lance consultant in some private sector projects . Later I 
worked in academic capacity in  Ahmet Yesevi University  Distance Education  Co-
Coordinato r and as the head of the Management IT  System s Program. Right now I am the  
deputy manager of Zirve University  Distance E ducation  Center .   
 
Int.WOJDE: Which distance education projects have you been involved so far ? 

Dondurmaci:  The distance education project of Ahmet Yesevi 
University  began in  2002 and I was involved in the project 
from its incepti on until 2010 . This  proje ct  was the first 
university in the current sense in d istance education . In the 
first year nine programs offering associate, undergraduate 
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and masters degrees were opened . The p roje ct  was a pioneer in the DE field and 
spearheaded ma ny others . We started using virtual classrooms in 2004 for the first time 
in our country . We bought an LMS  system  from a profes siona l software company , and 
used international  software as the  virtual  classroom .  
 
We produced our own course content at the  university . The main campus of the 
university nin was in  Kazak hstan and its distance education  units were in  Turkey . 
Therefore, the distance education  system  �U�H�J�L�V�W�U�D�U�¶�V, person nel  and accounting  services 
were provided via the  LMS. The structure of the system  was ensured to be an  
independent  "Virtual  University ". I began to work in Zirve University in 2010. Maintaining 
most members of the team, we started to work in the new University .   
 
Int.WOJDE:  Are you working on a ny  distance education  
project s at Zirve Universit y? 

Dondurmaci:  Yes. Armed with the experience  we had by solving 
the problems at  Ahmet Yesevi University , we began this current 
project . As a matter of fact, these problems are experienced by 
most of the DE centers today, arising particularly from  LMS and 
virtual  classroom  software . Purchasing  these two products from 
different companies and trying to force them to work together 
created some compatibility  problems . Additionally,  the failure of 
these existing software  products to meet the demands lea ds to 
subpar quality in education . This type of change demands could 
not be met especially with the foreign software . Also,  Learning 
Management System  Works independently of the existing IT  
systems of the institutions . For example,  Learner  Automation  
Syste m is not integrated with the systems like  Human Resources 

System  and  Accounting  System  software .  
 
Int.WOJDE: What methodology did you employ  
to solve these problems you have just mentioned ? 
Dondurmaci:  To solve all these problems we had identified, all t he software was produced 
by our team by taking the  LMS and Virtual  Classroom not as separate entities but as a 
whole . We had built this infrastructure before transferring to Zirve University . It was 
totally  local software and it worked on the web . System  has the basic functions of the 
traditional  Learning Management System and virtual  classroom  software  and had 
architecture  to immediately respond to change demands as well . It was equipped not only 
to address the d istance education  needs but also had the too ls to integrate with the other 
systems in the  University .   
 
 
In service for six years now, the  system  �R�I�I�H�U�V�� �I�L�Y�H�� �S�R�V�W�J�U�D�G�X�D�W�H�� ���0�D�V�W�H�U�¶�V���� �D�Q�G�� �W�K�U�H�H��
undergraduate programs . Besides , 30% of the face -to - face courses at the university have  
been transferred to  the d istance education  system .  
 
Int.WOJDE: Can distance education  tools be used in open education ?  
Are a ny ideas or suggestions on this ? 
Dondurmaci:  The biggest difference between Open Ed and Distance Ed is the lack of 
online  courses , in other words , th e lack of  virtual live courses in Open Ed . We can say that 
a significant portion of higher education in Turkey consists of open education . Given that  
Anadolu University  Open Education Faculty has  over one million active enrolled students, 
the massive size of the student population can be understood better . Offering sychronous 
virtual class courses is not possible in such enormous organizations . TV-based  solutions  
are suggested for such environments . We recommend  the use of interactive  TV platform. 
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I am goin g to introduce the  Interactive TV platform at Anadolu University on December 
22.  
 
Int.WOJDE: What is interactive TV, what is it used for ? 
Dondurmaci:  I nteractive  TV can be thought of as a  web TV . However, it is not an IPTV 
platform . Neither is it a distrib ution channel for the available TV programs over the 
internet but it is about broadcasting TV programs via  the I nternet.  Interactive  TV is an 
environment whereby programs are delivered  to viewers over the  Internet with the help 
of  browsers .  TV programs o n all kinds of subjects can be broadcast by using this 
platform , and  thanks to some of its advanced features  it also enables DE activities .  
 
Int.WOJDE:  Are there such programs broadcast in Turkey ?  
How are they different from your model ? 
Dondurmaci:  We se e that in Turkey  some web TV type  programs are produced . Such 
programs  are currently broadcast in some  universit ies, s uch as I stanbul, Ankara  and 
Hacettepe Universit ies . Some private companies  offer  web TV services  as well . However, 
with some of its qualit ies our system differs from all these, especially by the level of 
interaction it facilitates . Most importantly , we think that, with its interactivity and extra 
features, this system  can be used as an effective  distance education  platform . 
 
Int.WOJDE: What type of features does the  I nteractive  TV platform  offer ? 

Dondurmaci:  Studies for this 
platformun are very simple to set up . 
For example, by turning a corner of 
your house into a studio, you can 
broadcast to the whole wide world 
from there . Also, with low -budget 
micro broadcast studios, you can go 
on air at schools or businesses .   If so 
wished, professional studios can also 
be created . A network of multiple 
studios can broadcast from one 
single center as well . These studios 
can broadcast live or recorded 

vi deos. One of the most important qualities of the s ystem  is that it is interactive , which 
means that the viewers can participate by signing up and getting online with a camera . 
Since this platform  also allows  mobil e applications,  �Y�L�H�Z�H�U�V���E�H�F�R�P�H���Q�D�W�X�U�D�O���³�U�H�S�R�U�W�H�U�V�´���R�I��
the system .  
 
 
Similar to how Twitter's Periscope works, w hen viewer s get  a news scoop , they  can 
instantly post th at  news story via their smart phones . The s ystem  also enables 
management of  live broadcast streaming devices as well . The studio mo dule of the 
platform performs the video -mixing functions of the normal  TV st udios . It allows basic 
functions such as managing camer as, broadcast  streaming , screen captioning/tickers , 
news programs , and video  production .  
 
Int.WOJDE: On which media  devices can  the programs  
aired via this  platform  be watched ? 
Dondurmaci:   I nteractive  TV programs can be watched on personal computers as well as 
on  iOS and Android phones, tablets  and Facebook apps . Moreover,  an app to be used on 
smart TVs is also being develope d at the moment . 
 
Int.WOJDE: Can you tell us about the broadcast quality of the system ? 
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Dondurmaci:  The quality of the programs broadcast via I nteractive  TV ranges from the 
lowest level to HD quality, depending on the Internet connection capacity . Adjustme nts 
to the program quality can be made over the studio app that manages these programs .  
 
Int.WOJDE: Can this system be used as a  distance learning environment ? 
Dondurmaci:  Thanks to the features I have mentioned, this  system  can be used in 
distance educat ion . It offers all the virtual classroom features needed for  distance 
education .  It features  standard components like broadcasting virtual classroom 
presentations , White board , screen -sharing , instant -polling , and  chat ting . In addition to 
the se standar d virtual  classroom features , it offers some extra capabilities such as  using 
document camera, LMS i ntegra tion and virtual  classroom integration . 
 
Int.WOJDE: We deeply appreciate  �'�U���� �*�•�O�V�H�U�� �$�F�D�U�� �'�2�1�'�8�5�0�$�&�,��for sharing her 
invaluable distance education experie nces with int.WOJDE. Once again,  thank  you so 
much for your time.  
Dondurmaci:   You are welcome . My sincere regards to t he intWOJDE readers. And also, 
happy new year to all them. December, 2015  
 

 


